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ABSTRACT 
 
 
Okty Lintari Amalia, 2019. A Descriptive Study on Teaching Writing Using 
Multimedia Video at the Eighth Grade of SMP N 2 Kradenan, Grobogan 
Academic Year 2019/2020. Thesis. English language Education Study Program, 
Cultures and language Faculty. 
 
Advisor : Dr. Rochmat Budi Santoso, S.Pd, M.Pd 
Keywords : Teaching Writing, Multimedia Video, SMP N 2 Kradenan 
 
In teaching writing, educators must be sure to select resources and support 
materials that not only aid them in teaching how to write, but that will also be the 
most effective in helping their students learn to write. Based on the increasing 
technology, video can also be used in language teaching. Many educators have 
used video for developing the students’ skill. It also can be used as one of 
teaching media which may help students to improve their writing ability. This 
research objectives are 1) the process of teaching writing using multimedia video, 
2) the problems occur during the process of teaching writing using multimedia 
video, and 3) to determine the advantages and disadvantages of using multimedia 
video in teaching writing for the eighth grade of SMP N 2 Kradenan, Grobogan. 
 
The research design used in this research was descriptive qualitative 
research. This research was carried out in SMP N 2 Kradenan. The subjects of the 
research were the English teacher and students at eighth grade of SMP N 2 
Kradenan, Grobogan. The techniques of collecting data used observation, 
interview, and documentation. Meanwhile, for analyzing the data, the researcher 
used Miles and Hubberman model of Analysis data; using data reduction, data 
display, and drawing conclusion or verification. In this research, the researcher 
used triangulation of method, resources, and theory. It was done by comparing the 
data taken from observation held during the teaching and learning process and the 
data from the interview. 
 
The findings showed that first, the videos were implemented to teach 
writing to eighth grade students. Videos were played during the teaching activity, 
then teacher asked the students to analyze and identify about the videos watched. 
The students showed good attention and enthusiasm joining the class. Some of 
them were being more active in the class. Second, the problems faced by the 
English teacher in teaching of writing skill using multimedia video was passive 
students, and limited time of teaching. In writing activities, some students had 
difficulties in using vocabularies and grammar. Students also were difficult to 
develop and organize idea into paragraph. Third, the advantages of video in 
teaching writing were they got easier in generating and organizing the ideas when 
they wrote. The videos that the students watched could give them certain topics. 
They could write scene by scene on the videos so that they would produce 
systematic writing from beginning until the end. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Writing becomes one of the most important aspects of the language 
skills because the students are helped to expand the other language skills 
through the teaching of writing skill by the teacher (Dantes, 2013). It is in line 
with Sattayatham & Ratanapinyowong (2008), explain in more detail that 
there are several ways which students can learn from writing, such as the 
learning of idioms, grammatical structures, and vocabulary. To do the process 
of writing, the students have to struggle in terms of how to put idea or 
argument on a paper, so they will find their needs of using the correct and 
appropriate words which are relevant to the context. 
Improving students’ writing skills helps them succeed inside and 
outside the classroom. Effective writing is a vital component of students’ 
literacy achievement, and writing is a critical communication tool for students 
to convey thoughts and opinions, describe ideas and events, and analyse 
information. Indeed, writing is a life-long skill that plays a key role in 
postsecondary success across academic and vocational disciplines (Graham, 
2010). 
On the contrary, writing is widely known as the most difficult and 
complex language skill compared to other language skills. Writing needs more 
efforts that the other skill does, such as hard thinking to produce idea, words, 
phrases, sentences, paragraphs, and a piece of good composition. Besides, 
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writing needs the right word choice, spelling, punctuation and grammar. 
Moreover, there are many things that should be taken into account by the 
learner in order to make an effective writing, such as unity, support, coherence 
and sentence skills. 
In schools, teaching writing is not only as an essential part of the 
literacy, but also for showing that the teaching learning process is being done. 
It means that the traditional writing lesson is absolutely quiet, so the teacher is 
able to control easily by giving them homework. Unfortunately, the fact shows 
that the homework can make students lazy and less progress because they are 
lack of motivation, receive bad mark, and end up in disliking writing more and 
more. 
For those reasons, the teacher plays an important role to be a good 
motivator. Harmer (2001:261) states that one of the principal roles in writing 
tasks will be to motivate the students, create ideas, persuade them of the 
usefulness of the activity, and encourage them to make beneficial effort as 
much as possible. The beneficial effort of teaching writing may take special 
and long process that should be started from the very beginning since 
elementary school up to university students. 
In line with Johnson and Paulson in Richard and Rodgers (1985:22) 
said that learners were seen as stimulus-responsive mechanism whose 
learning. The learner is the planner of his or her own learning program and 
thus ultimately assumes responsibility of what he or she does in the classroom. 
The learner is monitor and evaluator of his or her own progress. Learner is a 
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member of a group and learns by interacting with others. Learner is a tutor of 
other learners. Learner from the teacher, from other students and other 
teaching sources. 
In the teaching and learning process, English teachers have to able to 
encourage and motivate learners to study. As foreign language, English is 
considered as problem for almost of Indonesian learners. They think that 
English is difficult. They often loose motivation in learning English. 
Therefore, English teachers have to able to apply motivational strategy in 
teaching and learning process.  
The nature of writing and writing instruction is changing. Technology, 
such as word processing and other forms of electronic communication, plays 
an increasingly important role in how students learn and practice writing in 
and out of the classroom. In addition, best practices in writing instruction have 
shifted to include integrated interventions that involve many complementary 
instructional practices. 
Writing well requires the writer to think carefully about the purpose 
for writing, plan what to say, plan how to say it, and understand what the 
reader needs to know. It also involves evaluating plans and text and revising 
them to make them better. Teachers can help students become effective 
writers by teaching a variety of strategies for each component of the writing 
process and help students apply the strategies until they are able to do so 
independently. 
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The writing process is the means through which a writer composes 
text. Writing is not a linear process; it is flexible, and students need to learn to 
move easily back and forth between components of the writing process. 
Components of the writing process include planning, drafting, sharing, 
evaluating, revising, editing, and finally, publishing the final product. 
In the globalization era, most language used in many countries today is 
English. In which English has been determined to be one of an international 
language as verbal language to communicate. It is also as a universal language 
of instruction used in almost every corner of the world. So that is why 
mastering the English such as writing skill, people can communicate further so 
that the insight in information technology will be more open. Similarly, by 
having the ability to communicate using the English is one of the big capitals 
to step in the world and face the technological advances that are always 
moving forward.  
English language lesson is enclosed to the school curriculum 
(Hutauruk, 2015). In the English teaching and learning process, there are four 
skills which are identified as paramount importance; listening, speaking, 
reading and writing (Brown, 2001). Regarding to its importance of English, 
the government of Indonesia puts English as a compulsory subject for junior 
high school and senior high school. In junior high school, the students who 
graduate from school are expected to communicate in English both in oral and 
written form. Moreover, genre-based curriculum is aimed to make students 
become literate people. It means the people who are able to read and write. 
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Those understanding above, can be understood that students should be 
given new experience in teaching language. Moreover the needs of 
globalization era, students should have good understanding and ability to 
cover the needs. As it is stated in PP No 10 & 19, 2005, language learning is 
expected to develop four language skills with the emphasis on reading and 
writing. Teaching English, especially writing, can use new way to make 
innovation in the teaching experience, and the classroom condition. Such in 
technology can be one of appropriate and related model in teaching in modern 
era. Teaching writing using technology would be one of interactive and 
interesting model to attract the students’ participation. 
Regarding to the students’ involvement and the teachers’ ways in 
teaching writing, the fact of the development in writing process in SMP N 2 
Kradenan was found by the researcher during pre-research that the progress on 
writing development mostly appeared in the teaching and learning process. In 
pre-observation the researcher found that the students’ activeness and the 
teacher’s strategy which produce the development were shown by the 
students’ achievement in reaching their score of English writing, 75.00. Most 
of students got good scores in writing skill so that the process of qualified 
writing improves the quality of students’ interpretation. 
In pre-observation at SMP N 2 Kradenan also found that students were 
interested and motivated joining the teaching processes. The students also 
showed that they could make a good writing because of their interesting and 
the motivating teaching and learning process. In the teaching learning process 
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of writing at SMP N 2 Kradenan, teachers also gave students opportunity to 
help and support one another.  
In pre-interview with English teacher said that learning support could 
be from students’ friends or from the learning team. Teachers supported or 
maintained the students’ awareness to participate in writing by preparing 
different types of appropriate writing strategies. Teachers arranged the 
students to work in group; they expected them to learn in group setting for 
solving the learning problem and obtaining the learning objectives.  
Based on the pre-research above, teacher is the main actor during 
teaching learning. The teacher also has many ways to enhance the students’ 
motivation and develop their English. Another reasons, teacher also can 
develop students’ vocabularies and explore their ideas in writing activity. 
Applying technology, such as video, will give beneficial to the teaching 
learning objectives. By using video can give the real model of the target 
language for students. It also helps teacher to deliver the teaching materials in 
attractive way, then can reduce students’ boredoms during the lesson. 
Based on the above explanations, the researcher conducted a research 
about describing the teaching learning process of writing using multimedia 
video at SMP N 2 Kradenan. Therefore, this research entitled: “A Descriptive 
Study on Teaching Writing Using Multimedia Video at the Eighth Grade 
of SMP N 2 Kradenan, Grobogan in Academic Year 2019/2020”. 
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B. Limitation of the Research 
In this research, the researcher limited the research scope on the 
teaching learning process of writing at the eighth grade of SMP N 2 Kradenan. 
The researcher also focused on multimedia video used by the teacher in 
teaching activity. The analysis of teaching process also included the 
description of problems occurred during teaching writing process using the 
multimedia video. The researcher also limited the materials analysed was 
narrative text. 
 
C. Problem Statements 
Based on the limitation of the problems above, the researcher 
formulated the research problems as follow: 
1. How is the process of teaching writing using multimedia video at the 
eighth grade of SMP N 2 Kradenan, Grobogan in Academic Year 
2019/2020? 
2. What are the problems faced during the process of teaching writing using 
multimedia video at the eighth grade of SMP N 2 Kradenan, Grobogan in 
Academic Year 2019/2020? 
3. What are the advantages and disadvantages of using multimedia video in 
teaching writing for the eighth grade of SMP N 2 Kradenan, Grobogan in 
Academic Year 2019/2020? 
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D. Research Objectives 
Based on the problem statements, the objectives of this research were 
as follow: 
1. To describe the process of teaching writing using multimedia video at the 
eighth grade of SMP N 2 Kradenan, Grobogan in Academic Year 
2019/2020. 
2. To describe the problems faced during the process of teaching writing 
using multimedia video at the eighth grade of SMP N 2 Kradenan, 
Grobogan in Academic Year 2019/2020. 
3. To determine the advantages and disadvantages of using multimedia video 
in teaching writing for the eighth grade of SMP N 2 Kradenan, Grobogan 
in Academic Year 2019/2020. 
 
E. Benefits of the Research 
The researcher expects this research hopefully can give some benefits 
both theoretical and practical benefits are as follows: 
1. Theoretical Benefit 
a. The results of this research can be used as the reference regardless to 
the teaching learning process of writing using multimedia video at 
junior high school. The results of this research can give some input to 
improve the teaching learning process of writing at junior high school. 
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2. Practical Benefit 
a. English Teacher 
This research is expected to have some advices to the English teacher 
to improve the quality of teaching and increase students’ achievement 
in English. The teachers can improve and create innovation in teaching 
and learning English, especially in teaching writing. 
b. Students 
The students can get many advantages especially in improving their 
skill on writing text at the eighth grade. Besides, they can be motivated 
in learning English especially in writing skill. Then, by using video, 
hopefully can help the students in mastering writing. 
c. Researcher 
The researcher is able to prove the development of the teaching writing 
using video. The results of the research also can support the teaching 
writing variation using multimedia video. 
d. To other Researchers 
This study is expected to give a significant benefit for enriching the 
literary study, particularly among the researchers and those who want 
to take another research on teaching writing skill, and media for 
teaching writing skill. 
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F. Definition of Key Terms 
The definitions of key words used in this research are specifically 
defined to make the readers easy in understanding the content of this research. 
Those definitions of key words are clearly defined as follows: 
1. Teaching 
Teaching is showing or helping to learn how to do something, giving 
instruction, guiding the study of something, providing with knowledge, 
causing to know or understand (Brown, 2000:7). 
2. Writing 
Writing is the mental work of inventing ideas, thinking about how to 
express them, and organizing them into statements and paragraphs until it 
is clearer to the readers (Nunan, 2003:88). 
3. Multimedia Video 
Multimedia is suggested as meaning the use of multiple media formats for 
the presentation of information, including texts, still or animated graphics, 
movie segments, video, and audio information (Hackbarth, 1996:229). 
Video can enhance simulations, not only because it can provide feedback 
when students can watch themselves and evaluate their performance, but 
also because the presence of a video help make students feel more realistic 
(Harmer, 2000:290) 
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CHAPTER II 
REVIEW ON THE RELATED LITERATURE 
  
A. Theoretical Description 
1. Review on Teaching and Learning 
a. Definition of Teaching Learning 
Brown (2000:7) states that “Teaching is showing or helping to 
learn how to do something, giving instruction, guiding the study of 
something, providing with knowledge, causing to know or understand”.  
While, Moore (2005:4) states that teaching as the actions of someone 
who is trying to assist other to reach their fullest potential in all aspects 
of development. In learning process, teachers should provide students 
with opportunities to explore and experiment in a stable and supportive 
atmosphere.  
However, Fauziati (2002:8) says that teaching is not only 
transferring the information but also knowledge and skill using certain 
method in order to make the knowledge or skill owned. In line with 
Sudirman (2007:2), teaching is transferring information or knowledge 
from teacher, lecturer, instructor, or tutor to student or learner. 
While, Brown (2000:7) stated “learning is acquiring or getting of 
knowledge of a subject or a skill by study, experience or instruction. 
Learning is acquisition or getting, learning is retention of information 
skill, and learning involves some forms of practice, perhaps reinforced 
practiced”.  
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Based on definitions above, teaching is about helping someone to 
learn how to do something. It can be done by giving the learners 
instructions of how to do that or by guiding them in doing the thing that 
they expected to learn. Someone who does teaching is used to be called 
as a teacher, while the one who is taught is used to be called as a learner. 
The main purpose of teaching is indeed, to make the learners know or 
understand how to do something she/he expected to learn. Then, the main 
purpose of learning is to know or understand how to do something.  
In addition, teaching can be defined as engagement with learners 
to enable their understanding and application of knowledge, concepts and 
processes. It includes design, content selection, delivery, assessment and 
reflection. While learning is  the activity or process of gaining knowledge 
or skill by studying, practicing, being taught, or experiencing something. 
b. Teaching and Learning of Second Language 
“To learn a second language is to move from one mastery to 
another” (Stevick, 1976:3). Based on this definition, it can be analogized 
that teaching of a second language is an activity carried out by teacher in 
order to bring his/her student from one mastery (first language) to 
another one (second language). In this case, the most Indonesian people 
learn English as their second language.  
Brown (2000: 31) states the definition of a language competence 
as “one’s underlying knowledge of system of a language – its rules of 
grammar, its vocabulary, and all the pieces of language and how those 
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pieces fit together”. Furthermore, Bachman (1990:87) divides the 
language competence into two parts: organization competence and 
pragmatic competence. Organization competence is ability to 
comprehend and form correct sentences, understand meaning of 
sentences and pour theses sentences into a text. Based on this statement, 
it can be concluded that writing is one part of the competencies. 
Teaching and learning of English is an activity that has a high 
level of difficulty. Therefore, in English teaching and learning process, 
there must be many exercises given to the students. Similarly, Brown 
(2000:7) said that “…learning involves some forms of practice, perhaps 
reinforced practiced”. Meanwhile, on the teacher side, teacher is 
demanded to make his lesson interesting. He/she has to be creative. Do 
not rely on the mere spoken word only. He/she should use plenty objects 
and pictures to work with, or we used to call them as the teaching aids, 
and give examples and practices based on the learner’s surrounding. By 
this way, the learners will be able to learn English quickly and efficiently 
because they have been already familiarized with those things and they 
can apply it on their daily life. 
To sum up, foreign language learning and teaching refer to the 
teaching or learning of a nonnative language outside of the environment 
where it is commonly spoken. A distinction is often made between 
‘foreign’ and ‘second’ language learning. A second language implies that 
the learner resides in an environment where the acquired language is 
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spoken. Therefore, creativity need to be done by the teacher or instructor 
in order to make the English teaching and learning can be fun and not 
boring. Moreover, the learner can enjoy the learning and practice the 
second language, which is English easily. 
2. Review on Writing  
a. The Definition of Writing 
The definitions of writing are variously stated by some experts. 
According to Rivers (1981: 294), writing is conveying information or 
expression of original ideas in a consecutive way in the new language. 
Brown, (2001: 336) also claimed that writing is a thinking process. 
Furthermore, he states that writing can be planned and given with an 
unlimited number of revisions before its release.  
In addition, Elbow in Brown (2001: 336) also says that writing is a 
two-step process. The first process is figuring out the meaning and the 
second process is putting the meaning into language. Writing represents 
what we think. It is because the writing process reflects things, which 
stay in the mind. Students who are reluctant to write things down often 
suffer for this activity. The students find difficulties when they start 
looking for some reasons to write and producing written sentences. 
Nunan (2003: 88) states that writing is the mental work of inventing 
ideas, thinking how about to express them, and organizing them into 
statements and paragraphs that will be clear to a reader.  
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Urquhart and Mclver (2005:5-6) state that writing is a recursive 
process, which means students revise throughout the process, frequently 
moving back and forth among the stages. Then, students should learn 
strategies for invention and discovery, and teachers should help students 
generate content and discover a purpose. Also, it is stated that readers, 
purpose, and occasion define all types of writing and effective writing 
fulfills the writer’s intention and meets the readers’ needs. It means that 
writing is a complex process and it seems reasonable to expect, then, that 
the teaching of writing is complex as well.  
Moreover, Harmer (2004) states that writing encourages students to 
focus on accurate language use. It is because students consider the 
language use when the students engage in their writing process. This 
activity will provoke language development because the students resolve 
problems what writing puts in students’ minds. 
Based on those definitions above, it can be stated that writing skill 
is a complex activity in producing a qualified writing. The complex 
activity consists of stages as the steps in writing. To improve students’ 
writing skill, the teaching and learning process of writing needs to be 
done well with developed input and effective activities. As a result, 
teachers need to consider the teaching of writing skill well based on their 
student’s needs, ability and capacity. 
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b. The Importance of Writing 
Writing is a complex process, it means that in writing the students 
have to consider many things to build a good writing. Harmer (2004:31) 
states that there are many importance of learning writing: 
1) Writing is not often time-bound in the way conversation.  
In writing activities, the students have more time to think than they do 
in speaking activities. They can express what they know in their mind, 
and even the students use dictionaries, grammar books or other 
reference material to help them. 
2) Writing encourages students to focus on accurate language use. 
It is a good way for the students to develop their language when they 
write down what they think or express their ideas with the accurate 
language. 
3) Writing is often used as a means of reinforcing language that has been 
thought. 
In teaching writing, the teacher often ask the student to write sentence 
or paragraph using recently learnt grammar. The students should make 
a note about what they have learnt while learning process happens. It 
makes the students able to understand about the language that has 
been thought. 
4)  Writing is frequently useful as preparation for some others activity. 
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5) Writing can be used as an integral part of a larger activity where the 
focus is on something else such as language practice, acting out or 
speaking. 
When the students write a short dialogue, the students can also 
practice and act out their dialogue in oral activities. 
6) Writing is also use in question and answer activities. 
In teaching writing, the teacher often gives questions to the students. 
For example about their knowledge or about the previous material. 
The students prepare first to find the answer and they also write down 
the answer then report the answer in front of the class. In the 
examination also the students are asked their answer in the form of 
written. 
From the above explanation above, it can be concluded that writing 
skill is very important to be learnt. Writing helps someone to explore 
their ideas, feelings and thoughts in a written form. Besides that writing 
helps someone in solving and improving other skill in learning language. 
c. The Steps of Writing 
Harmer (2004:4) states that there are four steps in writing process. 
They are: 
1) Planning 
Planning is an important step in the writing process. In planning 
process, the writer has to think about three main issues. First, the 
writers have to consider about: 
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a) The purpose of writing. It is important to know the purpose of 
writing since this will influence to a good writing result. By 
knowing the purpose of writing, someone can decide the most 
appropriate style of the language, therefore, the result will be 
effective to reach the purpose. 
b) The audiences they are writing for. The audience here is the readers 
of writing. The audience will influence language style, diction, 
paragraph structure, etc. 
c) The content structure of the writing, how best the sequence facts, 
ideas, or arguments which they have decide to include. 
2) Drafting 
Drafting means getting ideas on the paper in sentences and paragraph. 
In the writing process, drafting is necessary for helping the writer to 
write ideas and decide what should come first, second, third and so on, 
until the last. 
3) Editing 
In editing process, the writer read again what they have written as a 
draft. Another reader’s comment will help the author to make 
appropriate revision. Here, the writer may change what the writer have 
written if they find something bad. For example, the information is not 
clear, the grammar is wrong, the diction is not appropriate, etc. The 
writers are able to change or correct it if they find those conditions. 
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4) Final Versions 
Final versions are the last step of writing. This may look different 
from the first draft that has been made before due to there are many 
changes in editing processes. However, the writer is ready to send the 
written text to the readers. 
From the above explanation, it can be concluded that there are four 
steps in writing. They are: planning, drafting, editing and final versions. 
d. The Components of Writing  
To make a good writing the student needs a lot of vocabulary, 
correct grammar and good comprehension. Adapted from Nurgiantoro 
(2001: 306-308), there are some components of writing: 
1) Content 
Content is refers to a set of information that support the specific topic 
talked about. In the content aspect, the writer can develop the details 
idea to describe the main topic. 
2) Organization 
Organization means how the students arrange their ideas. The 
organization of the text is clear ideas, good organization, logic 
sequence and cohesive. 
3) Vocabulary 
Appropriateness in choosing and using vocabulary in each sentence is 
an important thing in writing. 
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4) Grammar 
Grammar is the rule of language in combining the words. The use of 
grammar can be applied in all the kinds of sentence structure so that it 
make writing more meaningful. 
5) Mechanic 
Mechanic means how the students write. Paragraph is a combination 
of some sentences which need good spelling and punctuation. If the 
use of punctuation is not appropriate, the paragraph will be 
unreadable. 
All of the aspects above for instance organization, content, 
vocabulary and mechanic are the components of writing. 
e. The Purpose of Writing 
Tarigan (1994:24) summarize the purpose of writing as follows: 
1) Assignment Purpose 
The writer writes since he is asked by someone. The idea to write 
does not come from the writer himself. 
2) Altruistic Purpose 
The writer writes to entertain the readers, to reduce the reader’s 
sadness and make their lives much easier by using his writing. 
3) Persuasive Purpose 
It has purpose to ensure the readers about the truth of the idea 
given by teacher. 
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4) Informational Purpose 
The purpose of this writing is to give information to the readers. 
5) Self-expressive Purpose 
The purpose is to introduce the writer to the reader. 
6) Creative Purpose 
It tends to get the artistic values. 
7) Problem Solving Purpose 
This writing is used to solve problem faced by the writer. 
Based on the above purpose of writing, it can be concluded that 
writing has several purposes including assignment purpose, altruistic 
purpose, persuasive purpose, informational purpose, self-expressive 
purpose, creative purpose, and problem-solving purpose. 
f. The Criteria of Good Writing 
Tarigan (1994:6) explains some criteria of good writing, they are as 
follows: 
1) A good writing result shows the abilities of the writer in arranging the 
materials to be a good structure. 
2) A good writing result shows the abilities of the writer to write clearly 
(unambiguous), to use the sentence structure well, language, and 
examples, therefore, it makes the readers easy to understanding the 
explicit and implicit meaning. 
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3) A good writing result shows the ability of the writer to write surely: it 
can take the readers’ interest to the main idea of the writing; it can 
describe the main idea clearly and logically. 
4) A good writing shows the ability of the writer to criticize his draft of 
writing and then revise it to get the better one. The key of the 
successfulness in writing is the willingness and the abilities of the 
writer in revising his draft. 
5) A good writing result shows the proud of the writer to his writing. 
Based on the above criteria of good writing, a good writing 
involves focusing on a clear, manageable idea, argument, or thesis 
around which to organize your material.  It includes selecting subordinate 
ideas that support and reinforce your central idea. It involves keeping the 
reader oriented to the central and subordinate ideas. Good organization is 
logical and sequential. It guides the reader between divisions of the 
material. Language is clear, specific, accurate, and appropriate to the 
audience, purpose, and material.  Variety in sentence structure and length 
creates emphasis.  
g. The Problem in Learning Writing 
Learning to write English in foreign language is not easy for the 
students of junior high school, especially at seventh grade students. There 
are some problems faced by the students in learning writing according to 
Nurgiantoro (2001:298-299), those are organizing idea, lack of 
vocabulary, and grammar accuracy. 
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1) Organizing Ideas 
Generally, the student’s problem in writing process is how to 
organize the idea into sentences. Nation (2009: 119) states that some 
learners are able to say what they want to write but have difficulty in 
putting it into written form. It is because the students get difficulties in 
developing idea and sometimes, they do not know what they will to 
write. When writing, the students usually write contents that are not 
suitable with the theme. 
2) Lack of Vocabulary 
Vocabulary also becomes an important part in writing 
composition. Lack of vocabulary makes the students write 
uncommunicative sentences. They will get difficulties in expressing 
their ideas, especially in writing if the students do not master the 
vocabularies well. They also usually choose incorrect words. 
3) Grammar Accuracy 
When the students are trying to writing, they are usually 
confused in whether their sentence or grammatical correct or not. 
Based on the explanation above, it is important for the students and 
the teacher to know about problems in learning writing so they can find 
the best way to anticipate it and students can learn writing easier. 
h. Teacher’s Task in Writing Process 
Harmer (2004: 41-42) declares that there are some teacher tasks in 
writing process: 
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1) Demonstrating 
The teacher has to be able to make the students aware of the language 
used or others to know writing function by using whatever the ways. 
2) Motivating and Provoking 
Teacher has to motivate and provoke their students to start writing and 
help them to find out their motivation. The students sometimes lost 
their idea, motivation and confidence. The teacher as the presenter of 
material has to help them to find their motivation back. 
3) Supporting 
The teacher has to support the students when they get problem and 
need teacher’s help to solve the problem. 
4) Responding 
The teacher has to give reaction or suggestion to the student’s writing 
draft. 
5) Evaluating 
The teacher has to evaluate the student’s task in order to know the 
students’ understanding. 
Based on the above task of teacher in writing, there are some 
responsibilities that must be done by the teacher in teaching writing 
including demonstrating, motivating and provoking, supporting, 
responding, and evaluating. 
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3. Review on Teaching Writing 
Writing is considered as language skill which  has to be mastered. 
Writing becomes important as speaking, reading, and listening since 
writing is a tool for recording and organizing knowledge into useful and 
reusable note. To get some purposes of writing, the students should to 
know how to write any kinds of writing, such as letter, report, 
advertisement, etc. The students also need to learn some writing 
conventions (punctuations, paragraph construction, etc.) just as they learn 
pronunciation in order to speak appropriately. Therefore, that is why 
writing is taught in language teaching.   
a. The Reasons for Teaching Writing 
According to Harmer, the reason for teaching writing includes 
reinforcement, language development, learning style, writing as a skill. 
For more detail, see the explanation below:  
1) Reinforcement: written language helps students to acquire 
language. It helps student to understand the way to fit words 
together. It becomes main source of learning language since it 
presents visually.  
2) Language development: the developing of language can be 
influenced by the experience in the process of writing itself.  
3) Learning style: writing is suitable for learners who produce 
language in slower way. 
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4) Writing as a skill: writing is a basic language skill as speaking, 
listening, and reading. Those skills are definitely important for 
language learner (Harmer, 2007: 79). 
A writing process is a complicated process, because the writing 
process needs cognitive abilities in recognizing some segments of 
languages to produce a qualified writing. In general, writing process is 
done through two stages: exploring ideas and processing the ideas into 
readable texts. Rivers (1981: 294) claimed that writing in the language 
becomes a complicated activity because writing involves meaningful 
segments of language: words, sentence, grammar, and how to transfer 
those segments into written forms. 
b. Teaching Writing at the Junior High Schools 
In Indonesia, English is considered as a foreign language. 
However, it has become popular and is used widely. The importance of 
it makes it is taught in all stages of formal education. Teaching writing 
in Junior High School is important since it is one of the compulsory 
subjects. Besides that, teaching English in Junior High School is 
targeted to teach the students to achieve a functional stage. A 
functional stage means commutatively both orally and written to 
overcome the problems in the daily life. 
Students of Junior High School are required to understand the 
nature of writing and to produce various functional texts, monologue, 
and essay in form of procedure, descriptive, narrative, recount, and 
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report text. Regarding to the text types, grade VIII, students deal with 
descriptive, narrative, and procedure text. When teachers teach writing 
in junior high school, they must try to create interesting media. They 
can use pictures, game, video and etc. In the Junior High school, they 
learn about text type, sometimes teachers do not give students 
opportunities to practice but they suddenly ask their students to write 
without give them guidance before does it. In this situation, students 
are confused about what they must be written in their writing. So, it is 
important if the teacher must give guidance to their students before 
students write a text. 
In this research, the researcher focuses on to describe the 
process of teaching and learning writing at the eighth grade taught 
using multimedia video in the second semester of academic year 2019/ 
2020. 
c. The Media for Teaching Writing 
Media play many roles in transmitting materials to students and 
support to create an effective and efficient learning process, including 
the learning of writing skill. According to Smaldino, Lowther, and 
Russell (2008:6), media, the plural form of medium, are means of 
communication. In addition, they state that media are anything that 
carries information between a source and a receiver. It means that in 
teaching and learning process, teachers can explain the materials using 
the learning media in a more concrete way.  
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In line with Newby et al., (2000:100) state that media can serve 
or facilitate student learning process. Furthermore, they state that 
media can provide a stimulus-rich environment because they can 
provide vicarious experiences for students. Based on the statements, it 
can be stated that media are everything that can transmit learning 
materials from the sources based on a certain plan in order to create a 
helpful learning process so that the receivers can learn effectively and 
efficiently. 
There are three kinds of media that can be used in teaching 
writing skill. 1) Visual, for example: pictures and photos. 2) Audio, for 
example: tape recorder, cassettes, and radio. 3) Audiovisual, for 
example: movies, and videos.  
Smaldino, Lowther, and Russell (2008:6) classify media into 
six basic categories:  
1) Text, is alphanumeric characters that may be displayed in any 
format, for example: book, poster and so on.  
2) Audio, includes anything that can be heard and it may be live or 
recorded, for example: teacher’s voices, music and mechanical 
sounds.  
3) Visuals, are regularly used to promote learning, for example: 
cartoons and photographs.  
4) Audiovisual/ Video, shows motion, for example: movies, DVDs 
and computer animation.  
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5) Manipulatives, are three dimensional and can be touched and 
handled by students.  
6) People, for example: teachers, and students. All kinds of media can 
be utilized, if the media are relevant to the materials and effective 
to support the teaching of writing skill.  
Some of the instructional media above can be utilized to 
support the effective teaching of writing skill. The functions of media 
in a learning process are also stated by Munadi (2008: 36-48). He 
states that learning media have some functions: 
1) Learning media as a learning resource.  
2) Learning media as a semantic function; the media can help the 
students easily understand the materials easily.  
3) Learning media as a manipulative function; the media avoid the 
borders of space and time and the limitation of senses.  
4) Learning media as a psychological function.  
5) Learning media as a socio-cultural function; the media avoid 
constraints among students in a learning process.  
In teaching writing skill, the teachers need to use media that 
can motivate and help the students understand the materials. Anderson 
in Sadiman (2003:96) states that cognitive and affective learning 
processes need to have moves, color, sounds stimulus, and interactions 
with other things. Related to this, learning processes, including the 
learning of writing, need to use appropriate media, for example: 
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movies and videos. This is because movies and videos can present 
moves, sounds, and interactions. Besides, the use of those media is 
suitable to students who always have curiosity to something new, 
attractive, and modern. Consequently, the use of media in learning 
writing should be improved to arouse the students’ motivation and help 
them develop their writing skill. 
Based on the explanations above, some kinds of media, 
including audio visual media for example, movies and videos, can be 
utilized as media for teaching writing. Through the use of these media, 
the students may get benefits in their writing processes. This is because 
the media support the learning of writing effectively and help to 
transmit the materials given by the teachers to the students. However, 
the use of media needs to be selected properly in order to be effective 
and relevant to the objectives of the study. 
4. Review on Multimedia Video 
a. The Definition of Multimedia 
There are some definitions of multimedia that stated by some 
expert. According to Syarif in Alifah (2013:5) multimedia also can call 
by many media, the component of this media consist of text, picture, 
video, and audio. In other word, making communication by using 
multimedia means that making communication using more than one 
media.  
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Based on Hackbarth (1996:229) Multimedia is suggested as 
meaning the use of multiple media formats for the presentation of 
information, including texts, still or animated graphics, movie segments, 
video, and audio information. Computer-based interactive multimedia 
includes hypermedia and hypertext. Hypermedia is a computer-based 
system that allows interactive linking of multimedia format information 
including text, still or animated graphic, movie segments, video, and 
audio. Hypertext is a non-linier organized and accessed screen of text and 
static diagrams, pictures, and tables.  
In addition Mahajan (2012:6) stated that multimedia uses multiple 
forms of text, audio, graphics, animation, or video to convey information. 
As such, multimedia technologies offer today’s classroom teachers the 
opportunity to move from a largely linear learning environment to an 
increasingly nonlinear environment. Such technologies also allow 
students a strong degree of choice as they pursue learning with 
multimedia texts. The multimedia classroom tools offer classroom 
teachers multiple ways of engaging students in the learning process. 
Teaching is no longer “chalk and talk”, it is supported with various media 
like books, journals, audio-visual aids, electronic media i.e. radio, TV, 
computers etc. 
While Mayer (2001:34) also stated about multimedia in 
teaching/learning process, that is multimedia learning refers to the 
cognitive effect or mental images that man forms as consequences of 
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being exposed to a multimedia show. Multimedia learning occurs when 
people build mental representations from words (such as spoken text or 
printed text) and pictures (such as illustrations, photos, animation, or 
video). 
As the definitions above, multimedia refers to the presentation of 
words and pictures, whereas learning refers to the learner’s construction 
of knowledge. The process by which people build mental representations 
from words and pictures is the focus of Mayer’s cognitive theory of 
multimedia learning. He adds that multimedia offers instructors and 
students new ways to enhance the teaching/learning process.  
Multimedia is important in education because it holds great 
promise for improving the quality of education. That is, it provides 
teachers and students with the tools to access multiple images and 
sounds. Teachers can “break free” from the constraints of textbooks and 
the chalkboard. Classes can experience specific learning material, know 
about its background in real-time or slow motion. 
Thus, it can be concluded that multimedia-based teaching is 
teaching learning process that the teacher uses many media to deliver 
material to attain certain leaning objective. The media can be in form of 
text media or electronic media. This media conveyed interactively, so, 
can make students’ learning experience like in the real-time. 
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b. Definition of Video  
Video is one of the audio visual media that can be used in 
teaching and learning process. Heinich, et al (2002:283) states that video 
is an electronic storage of moving images. He adds that any electronic 
media format that employs motion pictures‖ to present a message can be 
referred to as video. Harmer (2003:290) states that video can enhance 
simulations, not only because it can provide feedback when students can 
watch themselves and evaluate their performance, but also because the 
presence of a video help make students feel more realistic. 
While, Canning-Wilson (2000) describes video, at the most basic 
level of instruction, is a form of communication and it can be achieved 
without the help of language, since we often interact by gesture, eye 
contact and facial expression to convey meaning. Thus, it is clearly true 
such kind of materials present complete communicative situations by 
means of the dynamic, immediate and accessible combination of sound 
and vision. The students contextualize the language they have learnt. 
Therefore, video is a media that containing of sound and picture. 
We not only can hear the sound but also see the expression of the actor. 
There are three basic types of video which can be used in teaching and 
learning process. They are: 
1) Off-air programs   
Programs recorded from a television channel should be engaging 
for our students, and of a sensible length. We have to consider their 
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comprehensibility too. Apart from overall language level, some 
off-air video is also extremely difficult for the students to 
understand, especially where particularly marked accents are used 
or where there is a high preponderance of slang or regional 
vernacular. The best programs and excerpts are ones which we can 
use for a range of activities including prediction, cross-cultural 
awareness, teaching language, or as spurs for the students’ own 
creativity. 
2) Real-world video 
There is no reason why we and our students should not use 
separately published videotape material such as feature films, 
exercise manual, wildlife documentaries or comedy provided that 
there are no copyright restrictions for doing this. Once again, we 
need to make our choice based on how engaging and 
comprehensible the extract is likely to be, and whether it has multi-
use potential. We need to judge the length of the extract in the 
same way too. 
3) Language Learning Video 
Many publishers now produce free-standing language learning 
videos or videos to accompany course book. Frequently these have 
accompanying workbooks. 
Based on the above explanation, it can be concluded that video 
media is a combination between audio and visual, e.g., TV, 
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videocassettes, CD, computers. It can be off air programs, real world 
video, and language learning video. 
c. Advantages and Disadvantages of Using Video in Teaching Writing 
1) Advantages of Video in Teaching Writing 
According to Berk (2009: 2) videos can have a strong effect on 
the mind and senses. While, according to Tomalin (1991: 48) there are 
some benefits of teaching English using video. They are as follows:  
a) Children enjoy language learning with the video  
One of the aims of teaching English to learners is to instill in them. 
The idea that language learning is happy experience and video 
creates an attractive enjoyable learning environment. Teaching 
using video make the teaching-learning process more various. The 
various media that are applied by the teachers can motivate the 
students to learn and give comfortable feeling during teaching-
learning process in the classroom.  
b) Video is an effective way of studying body language  
Language learners are learning about the world around them. 
Because the video consists of action, so the students can learn 
about body language based on the action of the video.  
c) Children gain confidence through repetition  
Children love to hear stories again and again and the same goes for 
video. By watching a video several times childern can learn by 
absorption and imitation.  
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Reimes in Lestiyaningsih (2017) states that video can draw the 
attention of the students (attention), come up the emotions to being 
more active in writing lessons (affection), support the students in 
sharing their feelings in written forms (cognitive), and help the 
students who have less achievements in lesson orally (compensatory). 
2) Disadvantages of Video in Teaching Writing 
According to American Hospital Association in Prastowo 
(2011:311), the disadvantages of the video are:  
a) Relatively expensive 
Reduplication film or video in general way cost money and take 
time.  
b) There is video that not appropriate with purpose and requirement of 
learning or material. 
Based on the explanation above, there are advantages and 
disadvantages in using video as media for teaching writing. Video can 
make a new model of learning for students. It also can make them fun 
in learning writing. They also can know the model of English clearly 
based on the video watched. Meanwhile, there is disadvantages of 
using video in teaching writing such cost money and sometimes 
inappropriate with the purpose of learning. 
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B. Previous Study 
Previous study is study that has been conducted by other researchers 
before. The researcher has to look for previous study relates with their 
research to compare its difference about the content and the finding. The 
researcher found some studies on teaching learning process of writing. Below 
are some related study applied as the references of this research: 
Fadholi Ichsan Raharjanto. 2016. Teacher’s Strategies in Teaching 
Writing Descriptive Text at MTs N Sukoharjo in 2015/2016 Academic Year 
Muhammadiyah University of Surakarta. The objectives of the study are to 
describe teacher’s strategies in teaching writing descriptive text at MTs N 
Sukoharjo in 2015//2016 academic year. There are three components of 
teaching learning process that the writer analysis, namely: 1) the teacher’s 
strategies in teaching writing descriptive text, 2) the application of strategies, 
and 3) the problems face by the teacher’s in teaching writing descriptive text. 
This study is descriptive qualitative research. The data are taken from 
observation, interview, and document. In collecting the data, the writer 
employs observation and interview. The technique for analyzing data is data 
reduction, data display, and conclusion and verification. The results of this 
study are the strategies used by the teacher in teaching writing descriptive text 
are applying cooperative learning, and discussion, by making a group, and 
analyzing the picture. There are three problems faced by the students, namely: 
vocabulary problem, structure problem, and generic structure problem. 
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Iranada Laraswati. 2016. The Use of Visual Media in Teaching 
Writing. This research aimed at knowing the application of visual media and 
the students’ responses in teaching writing to eleventh grade students of SMA 
Muhammadiyah Kediri. This qualitative research took place in SMA 
Muhammadiyah Kediri. The subject of this research was the eleventh grade 
students that consist of 17 male and 15 female students. In order to collect the 
data, observation, interview, questionnaire and the documentation were used. 
The application of visual media helped the students write easily. The teacher 
applied visual media to help the students write good sentences. The theme of 
the material is narrative text and the teacher applied picture series. The activity 
was divided into three steps (pre, while-post) start from make a simple 
sentence based on the picture series then compose a paragraph based on the 
simple sentences. By using visual media application in teaching writing the 
students gave good responses. They paid attention to the teacher’s explanation 
very well and did the task one by one. The students got more vocabulary, 
creativity in writing process. It deals with 67.76% students answered yes and 
32.24% students answered no. It can be concluded that visual media 
application in teaching writing helps the students write easily as it helps the 
students to be more creative in finding the ideas and developing vocabulary.  
Aulia Hanifah Qomar. 2017. An Analysis of Students’ Writing Skill 
through Facebook as a Media. The aims of this study were 1) to analyze the 
students’ writing ability using Facebook as a media, and 2) to know the 
classroom situations when Facebook as a media implemented in the writing 
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class. This study is qualitative study which is carried out at Muhammadiyah 
University of Metro. In collecting the data, the researcher used test, 
observation and interview. The research findings showed that Facebook as a 
Media can improve the students’ writing skill. Those improvements were: 1) 
the students’ used effective word or diction choice and usage word from 
mastery, appropriate register; 2) the students were fluent expressions, ideas 
clearly stated/support, and well organized. Then, related to the classroom 
situation, the researcher found that: 1) teaching and learning process was more 
effective; 2) the students did the task given by the lecturer; 3) the students 
needed long time in using Facebook; 4) time management was not control 
(internet connection).  
Zulaikah, Eka Agustina, M. Muklas. 2018. An Analysis Student’s 
Ability in Writing Descriptive Text of Second Semester of English Educational 
Program tt STKIP Nurul Huda Oku Timur. The objective this study was “to 
find out whether descriptive methode can analyse writing ability in second 
semester of English Educational Program at STKIP Nurul Huda OKU Timur”. 
The students’ writing ability in descriptive text was analysed based on score 
clasification. In this case, the highest score of 32 students in this class get 75 
which it considered the as in good level. While the lowest results get score 52 
which it considered the as in average level. Then, the other students’ get 54 
until 74 mean score in terms of sub indicator in writing text they get was in 
which it also considered as in average and good level. Thus, generally, the 
students’ mean score of writing ability particularly in writing descriptive text 
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was 60 and it was considered as the average level of ability. Thus, from the 
data presentation, it can be concluded that the writing descriptive text skill of 
the second semester of English educational program in STKIP Nurul Huda 
was in average level. 
Wael Abdulrahman Almurashi. 2016. The effective use of YouTube 
Videos for teaching English Language in classrooms as supplementary 
material at Taibah University in Alula. The objective this study was to know 
and examine the use of YouTube able to develop the students’ ability on 
English language. This study used both qualitative and quantitative methods 
which were carried out on the English language at Taibah University in Alula, 
Saudi Arabia. The research findings concluded that the use of YouTube in 
teaching the English language plays a leading role in helping learners 
understand their English lessons. It can improve the performance of students 
and upgrade their levels in English courses. In other words, YouTube 
presented a substantial influence on students’ understanding of English. 
YouTube could be a good material to incorporate English lessons and can also 
help with understanding the lesson. It found that the use of YouTube can play 
a vital role in helping pupils understand their English lessons, improve their 
performance, and advance their understanding of English. Additionally, the 
multimodal text in YouTube can play a leading role in helping learners 
understand their English lessons. 
Zhaogang Wang. 2015. An Analysis on the Use of Video Materials in 
College English Teaching in China. The objective this study was to explore 
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the goals of using video material in EFL classrooms and the advantages of 
video materials in EFL teaching. This study used quantitative method. The 
research concluded that Video materials such as movies and soap operas 
contain enormous amount of information about the social and cultural 
background of English speaking countries. They not only provide students 
with authentic language material and environment of real communications but 
also have great aesthetic value. Therefore if teachers have clear goals in mind 
and plan the teaching process and strategies carefully, video materials can 
improve students’ comprehensive linguistic competence, their cultural 
awareness and their aesthetic appreciation skills. 
Compared to those previous researches, the current research focused 
on the teaching learning process of writing using multimedia video for the 
eight grade students of SMP N 2 Kradenan. The analysis of this research also 
include the problem faced in teaching learning process of writing using 
multimedia video as well as the advantages and disadvantages of teaching 
using multimedia video on junior high school students. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Type and Design 
The research design of this study was a descriptive qualitative 
research. According to Kaplan and Maxwell (1994:27), “qualitative research 
methods are designed to help researcher understand people and the social and 
cultural contexts within which they live”. Meanwhile, according to Miles and 
Huberman in Sukidin (2002:8) stated “Qualitative method tries to tell variety 
of unique that exist in individual, group, and society, organization in daily live 
complexly, clearly, deeply and can be responsible scientifically.”  
While, Yin (2011) defined “the descriptive study research method is a 
research strategy, an empirical inquiry that investigates a phenomenon within 
its real-life context”. Supported by Arikunto (2002:120) “descriptive study 
was an investigation that done intensively, clearly and deeply into an 
organization, institution or certain indication”.  
Based on the definition above, researcher wanted to conduct a 
qualitative research about the teaching writing process using multimedia video 
at eighth grade of SMP N 2 Kradenan, Grobogan. The researcher also focused 
on describing the teaching learning process of writing using multimedia video 
at the eight grade of SMP N 2 Kradenan, Grobogan. The researcher would 
observe and analyze the whole processes to get the data clearly. The 
researcher also explains the results of analysis in the form of words, and 
supported by other research’s instrument of data. 
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B. Research Setting 
The setting of the research consisted of location and time in which the 
researcher conducted the research. The research setting was explained broadly 
as follow: 
1. The Location of the Research 
The setting of place of this research was in SMP N 2 Kradenan, 
Grobogan. It is located in Jalan Raya Rejosari, RT/RW 1/1, Dsn. Dolog, 
Ds./Kel Rejosari, Kradenan, Grobogan, Central Java 58182. Fax & Email: 
smpduakradenan@ymail.com. This school is located near the alternative 
road to Sragen. It also provides some facilities to support the teaching 
activities such as classrooms, laboratories, computer laboratory, language 
laboratory, library, mosque, etc. SMP N 2 Kradenan is also one of favorite 
school for students around Kradenan, Grobogan. 
2. The Time of the Research 
The researcher conducted the research on August to October 2019. 
This research was held during the English teaching and learning process 
and extracurricular activity of English. The schedule was adjusted with the 
time table of the program. The classroom observation was done in five 
times on August to October 2019. The description of research schedule 
was as follows: 
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Table 3.1. The Overview of Observation 
 
No Teacher Meeting Material 
1. 
 
2. 
 
3. 
 
4. 
 
Mrs. Sri 
Hartini 
Mrs. Sri 
Hartini 
Mrs. Sri 
Hartini 
Mrs. Sri 
Hartini 
September, 17
th
 2019 
 
September , 18
th
 2019 
 
September, 18
th
 2019 
 
September, 19
th
 2019 
Narrative text with asking and 
giving for opinion 
Narrative text with asking and 
giving for opinion 
Narrative text with asking and 
giving for opinion 
Narrative text with asking and 
giving for opinion 
 
 
C. Subject or Informant of the Research 
Research subject is an individual who participates in the research 
study is someone from whom data are collected. Cresswell (1994: 11) states 
that “in qualitative method (or approaches) the human and social sciences 
offer several traditions. These traditions may be method types for data 
collection, analysis, and reporting writing, or overall design that include all 
phases in the research process. In line with Lodico et.al (2006:266) revealed 
“Depending on the types of questions asked, the researcher will want to select 
the subjects so that they will be able to provide the key information essential 
for the study”. It could be understood that in qualitative research, the 
researchers selected their subject based on the subjects’ knowledge which 
was capable to answer the questions. 
In this research, the subjects or informants were the English teacher 
who taught writing at the eighth grade using multimedia video and the 
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students of the eighth grade at SMP N 2 Kradenan, Grobogan. There was one 
English teacher who became subject of the research. Then, there were six 
classes at eighth grade of SMP N 2 Kradenan, Grobogan. In choosing the 
subjects research of students, the researcher used purposive sampling. Sutopo 
(2002) states that in the purposive sampling, a researcher has a tendency to 
choose the informant based on the position of certain access that is considered 
having information related to the problem statement and believable to be the 
source of data. The source of data here is not as a source of data that 
represents the population but more represent the information needed. 
English teacher was chosen because she implemented multimedia 
video in teaching. It was in line with the objective of the research. Kvale 
(1996:26), the teacher was selected based on accessibility. While, the students 
chosen as the subjects of the research were included in this research were 8B, 
8C, 8E, 8F classes. They were selected by using purposive sampling 
technique, which analysed the data based on the problem statements attempts 
to find out the data needed. 
 
D. Source of Data 
The primary data of this research was about the phenomena of the 
teaching learning process of writing using multimedia video at the eighth 
grade of SMP N 2 Kradenan, Grobogan. The data obtained in this research 
included teaching objective, curriculum, syllabus, material, classroom 
procedure in teaching learning process of writing, classroom activities in 
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teaching learning process of writing using multimedia video, the problem 
faced in teaching learning process of writing using multimedia video, and the 
advantages and disadvantages of teaching writing using multimedia video. 
The data was obtained from the classroom observations, interview with the 
English teacher and students at eighth grade of SMP N 2 Kradenan, Grobogan.  
In this research, some supporting instruments were used to help the 
researcher to collect and analyse the data. The supporting instruments were 
observation sheet, documentation, and interview guide. Observation sheet was 
used by the researcher to observe the situation in the teaching and learning 
process of writing using multimedia video in the classroom which was done 
five times from August to October 2019. The observation sheet consisted of 
three columns. The documentation was taken from the teaching and learning 
process of writing using multimedia video in the classroom.  
While, interview guide was used by the researcher to collect the 
information on the teaching learning process of writing using multimedia 
video, the problems, and the advantages and disadvantages of teaching writing 
using multimedia video for the eighth-grade students of SMP N 2 Kradenan, 
Grobogan. It was administered to the English teacher of the eighth grade and 
the students of the eight-grade. Other supporting data as research instrument 
used in the teaching and learning process was such as teaching materials, 
lesson plan, teacher handbook, student’s writing results, etc. 
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E. Technique of Data Collection 
In collecting the data of the research, the researcher needed some 
technique of collecting data. According to Cresswell (1994: 148), “the data 
collection step involves (a) setting the boundaries for the study, (b) collecting 
the information through observations, interviews, documents, and visual 
materials, and (c) establishing the protocol for recording information”. It 
meant that in data collection, the three steps used to collect the information 
are observation, interview, documentation and visual materials, and deciding 
the protocol of information record. 
Techniques of collecting data used in this research were explained as 
follows: 
1. Interview  
Potter (1996) argues that interviews are valuable tools for 
collecting data in qualitative research. A one-on-one interview method 
allows the researcher to interact with the participants and to observe non-
verbal cues during the interview process. In this study an unstructured 
interview method was used to allow for an open, in-depth discussion of the 
research topic.  
The researcher used interview in collecting the data which was 
used for getting information about the teaching writing process in the 
eighth-grade class conducted by the teacher. The interview sheet included 
the point required to interview according to the needs of describing the 
teaching learning process of writing using multimedia video for the eighth-
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grade of SMP N 2 Kradenan, Grobogan. The contents of the interview was 
explained systematically in Table 3.2 below: 
Table 3.2 Interview Contents 
Interview point 
materials 
Asked using WH-Questions 
What Why Where When How 
The teacher’s 
teaching 
preparation 
     
The teacher’s 
way in teaching 
     
The evaluation 
of teaching 
     
Material 
development in 
teaching 
     
 
From the Table 3.2 above, the interview was done to the English 
teachers of eight grade of SMP N 2 Kradenan to gain the data of material 
and the procedure of teaching writing using multimedia video that can be 
got structurally from the teacher. The interview was conducted twice to the 
teacher to obtain adequate data for the research. It was done during the 
preliminary research and during the time of the research. 
2. Observation 
Burns in Aziz (2013), observation is taking regular conscious 
notice of the classroom action and occurrences, which are particularly 
relevant to the issues or topics being investigated. Burns (1999: 80) says 
that the observation is taking regular conscious notice of classroom action 
and occurrences, which are particularly relevant to the issues or topics 
being investigate by doing observation, the researcher got document and 
reflect systematically upon classroom interaction, and events, as they 
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actually occurred to using procedures that ensure that information 
collected provides a sound basis for answering research questions and 
supporting the interpretation that are reached. 
The researcher used observation to get or collect the data about the 
teaching and learning process of writing using multimedia video done by 
the English teacher, the material, the problems, as well as the advantages 
and disadvantages of teaching writing using multimedia video. The kind of 
the data that was used in this research is verbal data since all data are in 
the form of words, phrases and sentences. The observation was in the form 
of check list which contained of checking the teaching and learning 
activities of writing using multimedia video for the eighth grade of SMP N 
2 Kradenan, Grobogan.  
Observation was used to provide clear information to collect the 
data. The observation was conducted four times from August to October 
2019. It was carried out during the teaching and learning process of 
writing using multimedia video for the eighth grade. The observation 
guideline was explained below: 
Table 3.3 Observation Guideline 
 
Teaching 
Stage 
Descriptions 
Meeting  Notes  
I II III IV 
Pre-
Activity 
(10 
minutes) 
1. How the teacher greets the 
students and checks the students’ 
attendance list 
2. How the teacher explains the 
objectives the lesson 
3. How the teacher reviews the 
students’ previous lesson 
4. How the teacher discusses the 
    Good  
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students’ previous error and 
mistakes 
5. How the teacher gives 
brainstorming before reading 
class 
Main 
Activity 
(25 
minutes) 
6. How the teacher gives clear 
instruction to read the text 
7. How the teacher asks the students 
to read the given text various way 
8. How the teacher monitors the 
students’ mistakes in reading and 
correct them 
9. How the teacher distributes the 
task 
10. How the teacher asks the students 
to do the task 
11. How the teacher monitors the 
students’ activities 
12. How the teacher collects the 
students’ work 
13. How the teacher asks the students 
to present their task on front of 
the class 
14. How the teacher checks and 
discusses the students’ answer 
with class 
    Good  
Post 
Activity 
(10) 
15. How the teacher summarizes the 
material 
16. How is the teachers’ Assessment 
process 
    Good  
 
3. Documentation 
Documentation is constructed from word “document” that means 
something either written or film which researcher does not prepare before 
or researcher does not take a role (Maleong, 2004:161). This technique 
was used by researcher to support the data collection from interview and 
observation. It was used to collect data of the teaching objective, 
curriculum, syllabus, lesson plan, material of teaching, etc. 
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F. Technique of Analyzing Data 
According to Miles and Huberman (1984:21-23), the data analysis 
consists of three streams of activity, they are data reduction, data display, and 
drawing conclusion or verification. Then, the researcher adopted Miles and 
Huberman framework in analyzing data as follows: 
 
Figure 3.1 Procedures of data Analysis  
by Miles and Hubberman (1984) 
In the first step deal with collecting and selecting data. The complete 
process of obtaining the required data had been discussed in the previous 
section. After collecting data, the researcher reduced based on the data 
needed. The existing of the research problems as the raw materials was 
examined to get fixed data as which is related to the research problems. This 
step was called data reduction.  
The data reduction was concerned with the process of identifying, 
selecting, classifying or categorizing, and coding the data. It was done with 
the purpose of providing a clear description of the research data and 
facilitating the researcher to collect the data.  
Data Display 
Reduction of Data 
Conclusions 
Interferences 
Data Collection 
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Based on the concept of data reduction, reducing the data of this 
research covered the following steps. First, identifying the teaching and 
learning process of writing using multimedia video, the problems appear, and 
the advantages and disadvantages of teaching writing using multimedia video 
under investigation which was done. The data from interview and observation 
were analyzed the problems, and the advantages and disadvantages of 
teaching writing using multimedia video. Then, the data found was analyzed 
and concluded the results. 
 
G. The Trustworthiness of the data 
To get the validity and reliability of the research, the researcher used 
triangulation. Setiyadi (2006: 31) defines triangulation as the combination 
of two methods or more in collecting the data, to enrich the data and to 
make conclusion accurately. While, Moleong (2000:178), triangulation is a 
technique of examining the trustworthiness of data by using something 
excluding the data to check or to compare the data.  
According to Denzin in Moleong (2000:178) divides triangulation 
into four kinds, they are; triangulation by using sources, triangulation by 
using methods, triangulation by using investigator, and triangulation by 
using theories. The explanations are presented below: 
1) Triangulation by using the resources means that the researcher will 
compare and check the credibility of information found in the 
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observation with the data of interview and compare it with the related 
documents. 
2) Triangulation by using method means that the researcher will check the 
credibility the data of the research and the data resources by using several 
data collection techniques and analyze them by the same method.  
3) What means triangulation by using investigator is that the researcher will 
recheck the credibility of his data by his own research or other 
researcher. 
4) The last techniques used in triangulation by using theory. It is a technique 
of examining data by finding standard of comparison from an analysis 
explanation as a supporting data to get a valid evidence of the research 
result. 
In this research, the researcher used triangulation of method, 
resources, and theory. It was done by comparing the data taken from 
observation held during teaching and learning process and the data from 
interview. In validating the data, the researcher observed the process of the 
teaching learning process, while also observed the problems appeared; the 
researcher did the crosschecking by comparing them to the data of 
interviews, and documentation. Then, the researcher also compared the data 
found with theory used. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Findings 
The research findings are answering of the problem statements 
formulated in the research. The data are presented based on the observation of 
the teaching and learning process of writing in the classroom, interview with 
the subjects, and analysis of the document. In this section, the researcher 
presented the teaching learning process of writing using multimedia video, the 
problem faced in English teaching learning process of writing using 
multimedia video, and the advantages and disadvantages of teaching writing 
using multimedia video for the eighth grade of SMP N 2 Kradenan, Grobogan. 
The detail of each section in these findings were as follows: 
1. The Teaching Learning Process of Writing Using Multimedia Video 
This part would explain the implementation of the teaching and 
learning process of writing using video. The researcher observed the 
teaching writing using video four times. Those were implemented by the 
teacher at VIII A, C, D, and E classes. The researcher observed the 
meeting once for each class. In each meeting, after teaching the students, 
the teacher directly examined the students’ writing. 
Based on the pre-observation conducted by the researcher, it could 
be identified that the writing skill of the eighth-grade students in SMP 
Negeri 2 Kradenan was still low. The teacher used videos as media was to 
overcome the problems of the students in learning writing, and to improve 
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students’ writing skill. The target of this study was to describe the teaching 
and learning process of writing skill using videos conducted by the 
English teacher at SMP N 2 Kradenan, Grobogan. Based on the interview 
with the English teacher, she implemented 2013 curriculum. There were 5 
steps during teaching activity, those were observing, questioning, 
experimenting, associating, and communicating. 
In the teaching and learning process of writing, the English teacher 
used the video about The Ant and The Grasshopper to the students which 
related to the material taught. The teacher chose a video cartoon which 
could be easily understood by the students. It was such the result of 
interview with the English teacher at eight grade of SMP N 2 Kradenan, 
Grobogan below: 
“Penggunaan video dalam pembelajaran Bahasa Inggris 
merupakan media penarik minat belajar siswa. Selain itu video 
juga menyesuaikan denagn materi yang dipelajari didalam 
kelas. Dengan menggunakan media video dalam pembelajaran 
Bahasa Inggris, siswa jadi lebih tertarik dan partisipatif 
didalam kelas” (Result of interview with the English teacher at 
VIII of SMP N 2 Kradenan, Grobogan). 
 
The details of teaching and learning processes at eight grade of 
SMP N 2 Kradenan were described as follow: 
a. The First Meeting 
The researcher conducted the first meeting on Monday, 
September 17
th
 2019. The teacher taught VIII A of SMP N 2 Kradenan 
Grobogan. In this observation, the researcher found that the material of 
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writing taught by the teacher was narrative text. The activities of the 
teaching and learning process were as follow: 
1) Opening 
The teacher entered the class of grade VIII A. After entering 
the class, the teacher greeted the students and checked the students’ 
attendance list. She started the teaching with some pre-activities.  
2) Main Activity 
a) Observing 
In observing, the teacher gave a material to the students. It 
was about “Narrative text”. The teacher told the students about 
the materials. The teacher prepared to show the video about the 
material taught and the students were asked to pay attention to 
the video. The teacher also asked to the students to write 
difficult word based on the video watched. Then, the teacher 
played the video and controlled the students’ attention. The 
video was about the Ant and Grasshopper. It was around 12 
minutes. During this activity, the students paid attention and 
enthusiastic to the video played. Here was the video of narrative 
text used by the teacher in teaching writing: 
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Figure 4.2 Video of the Ant and the Grasshopper 
b) Questioning 
In questioning, teachers asked students’ knowledge about 
the video had been watched. The teacher asked the students 
about the concept and the generic structure of video. After the 
students gave their responds, then the teacher clarified and 
explained the facts, concepts, and principles and the most 
important things that students should acquire about the material 
they should learn based on the video. 
c) Experimenting 
In experimenting, students were asked to make a group 
which was divided into 4 groups. They had to make a summary 
as the video they had been watched. The teacher gave the 
students’ opportunity to discuss about their task. Teacher did 
models appropriate ways for students to think about the story of 
the video. The teacher asked the students to make a short 
paragraph based on the video using temporal or time 
conjunctions. 
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d) Associating 
In associating, the teacher guided the students about the 
generic structure of the story in the video (orientation, 
complication, and resolution) by giving some guiding questions. 
Some students actively answered the teacher’s questions. After 
that, the teacher asked them to write some declarative sentences 
using past tense related to the story in the video as much as 
possible.  
The teacher explained about the use of past tense then 
asked the students to start their task with their own group. The 
teacher moved around the class to guide the students and help 
them solve the difficulties they faced such as a difficult 
vocabularies or conjunction should be used.  
e) Communicating 
In communicating, the teacher gave a chance to the 
students to present their results of discussion in front of the 
class. The teacher asked other students to pay attention to their 
friend presentation. The teacher called the students to present 
their discussion one by one based on their group number and 
gained feedback about the presentation. The teacher also asked 
other students to give comment or feedback based on their 
opinion about their friend presentation. This Activities could 
encourage the students to develop their own ideas about content 
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issues, and improve their braveness. 
3) Closing  
In the end of the class, the teacher asked the students to 
submit their work and closed the meeting. The teacher also 
motivated the students to learn English more by using another 
media. 
b. The Second Meeting 
On Tuesday, September 18
th
 2019, the researcher came for the 
second meeting. The teacher would teach writing to another class. It 
was VIII C. The activities of the teaching and learning process in this 
class were as follow: 
1) Opening 
The teacher entered the class of grade VIII C, in this meeting, 
the lesson began with reviewing the last meeting. The teacher also 
explained about the past tense since it was the previous material. In 
reviewing material, most of the students still made some mistakes 
in writing sentences with past tense. 
2) Main Activity 
a) Observing 
In observing, the teacher explained to the students about 
the material would be learnt on that day. The material was about 
“Narrative text”. The teacher explained about the generic 
structure of narrative text. Then, the teacher prepared to show 
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the video about the material taught and the students were asked 
to pay attention to the video. She also asked to the students to 
write difficult word based on the video watched. Then, the 
teacher played the video and controlled the students’ attention. 
The video was about the Ant and Grasshopper. All of the 
students enthusiastic to the video played. 
b) Questioning 
In questioning, the teacher guided the students to ask 
about the material as the video had been watched. She asked the 
students about the concept and the generic structure of video. 
After the students gave their responds, then the teacher clarified 
and explained the facts, concepts, and principles and the most 
important things that students should acquire about the material 
they should learn based on the video. 
c) Experimenting 
In this part, the teacher asked the students to make a 
group. It was divided into 4 groups. Before asking the students 
to do the task, in this occasion the teacher asked the students’ 
knowledge and understanding about the video had been 
watched. It was done because there were some students who did 
not comprehend the whole part of story. It was caused some 
students made noise during the video playing. After that the 
teacher clarified and explained about the material of narrative 
61 
 
 
text should be mastered by the students. 
Then, the students were asked to make a summary about 
the video had been watched based on their own groups’ 
opinions. The teacher gave the students’ opportunity to discuss 
about their task. They were asked to make a short paragraph 
based on the video using temporal or time conjunctions provided 
by the teacher. 
d) Associating 
In associating activity, the teacher guided the students 
about the generic structure of the story in the video (orientation, 
complication, and resolution) by giving some guiding questions. 
Some students actively answered the teacher’s questions. After 
that, the teacher asked them to write some declarative sentences 
using past tense. She also explained about the use of past tense 
during the students’ activities in discussing with their group. 
The teacher also moved around the class to guide the students 
and help them solve the difficulties they faced. She also asked 
the students to not shy or afraid to ask if they found difficulties. 
e) Communicating 
In communicating, the teacher gave a chance to the 
students to present their results of discussion in front of the 
class. The teacher also asked other students to pay attention to 
their friends’ presentation. The teacher called the students to 
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present their discussion one by one based on their group number 
and gained feedback about the presentation. The teacher also 
asked other students to give comment or feedback based on their 
opinion about their friend presentation. This Activities could 
encourage the students to develop their own ideas about content 
issues, and improve their braveness. 
3) Closing 
Since the time was up, the teacher closed the meeting. Before 
leaving the class, the teacher gave motivation to the students to 
study more about English. She said that if the students were able to 
master English, they could easily achieve their dreams. 
c. The Third Meeting 
The third meeting was conducted on Tuesday, September 18
th
 
2019. The teacher taught in VIII E. The activities of the teaching and 
learning process were as follow: 
1) Opening 
The teacher entered to the class VIII E and opened her 
teaching by greeting the students. Then, teacher checked the 
students’ attendance on that day. 
2) Main Activity 
a) Observing 
The teacher gave some guided questions about narrative 
text. She asked to the students about generic structure, language 
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features, etc of narrative text orally. Some students participated 
actively in this brainstorming section. Then, the teacher 
introduced a video which would be played and learnt on that 
day. The video was a story of the Ant and the Grasshopper. 
Before playing the video, the teacher reminded the students to 
pay attention to the video played and write the difficult words 
they did not know. During this activity, all of the students paid 
attention to the video when it was being played. 
b) Questioning 
In this part, the teacher asked to the students about the 
video had been watched. There were some students could not 
answer the teacher’s questions because they did not comprehend 
the whole part of the story. It was caused by the noise out of the 
class so they could not listen clearly. Therefore, the teacher tried 
to activate the students’ memories about the video had been 
watched by asking some questions such as the characters of the 
story, the message could be learnt from the video. She also gave 
clarification about the students’ understanding about the video 
they had been watched. 
c) Experimenting 
In experimenting, students were asked to make a group. 
The group was divided into 4 groups and consisted of 4 to 5 
students for each group. The students had to make a summary as 
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the video they had been watched. The teacher gave the students’ 
opportunity to discuss about their task. The task was about 
making a short paragraph based on the video had been watched. 
d) Associating 
In associating, the teacher asked them to write some 
declarative sentences using past tense related to the story in the 
video as much as possible. During this activity also, the teacher 
explained about the use of past tense then asked the students to 
start their task with their own group. The teacher controlled the 
students’ activities by moving around the class. She also guided 
and helped the students solving their difficulties in writing 
declarative sentences of past tense and narrative text. 
e) Communicating 
At this time, the teacher asked the students to present and 
write their discussion results down on whiteboard. Then, the 
teacher and students analyzed their results together. She also 
asked other students to give comment or feedback based on their 
opinion about their friend presentation. This Activities could 
encourage the students to develop their own ideas about content 
issues, and improve their braveness. 
3) Closing 
After the bell rang, the teacher asked them to submit their 
group work and ended the teaching learning. The teacher also 
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motivated the students to study hard. Then, saying goodbye to the 
students. 
d. The Fourth Meeting 
The researcher observed the teaching writing to the class on 
Wednesday, September 19
th
 2019. It was the fourth meeting of 
observation. The teacher taught in VIII D on that day. The activities of 
the teaching and learning process were as follow: 
1) Opening 
The teacher entered the class VIII D. The teacher checked the 
students’ attendance list and told that at this time they would use 
the same video.  
2) Main Activity 
a) Observing 
The teacher gave some guided questions about narrative 
text. She asked to the students about generic structure, language 
features, etc of narrative text orally. Some students participated 
actively in this brainstorming section. Then, the teacher 
introduced a video which would be played and learnt on that 
day. The video was a story of the Ant and the Grasshopper. 
Before playing the video, the teacher reminded the students to 
pay attention to the video played and write the difficult words 
they did not know. During this activity, all of the students paid 
attention to the video when it was being played. 
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b) Questioning 
In this part, the teacher asked to the students about the 
video had been watched. There were some students could not 
answer the teacher’s questions because they did not comprehend 
the whole part of the story. It was caused by the noise out of the 
class so they could not listen clearly. Therefore, the teacher tried 
to activate the students’ memories about the video had been 
watched by asking some questions such as the characters of the 
story, the message could be learnt from the video. She also gave 
clarification about the students’ understanding about the video 
they had been watched. 
c) Experimenting 
In experimenting, students were asked to make a group. 
The group was divided into 4 groups and consisted of 4 to 5 
students for each group. The students had to make a summary as 
the video they had been watched. The teacher gave the students’ 
opportunity to discuss about their task. The task was about 
making a short paragraph based on the video had been watched. 
d) Associating 
In associating, the teacher asked them to write some 
declarative sentences using past tense related to the story in the 
video as much as possible. During this activity also, the teacher 
explained about the use of past tense then asked the students to 
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start their task with their own group. The teacher controlled the 
students’ activities by moving around the class. She also guided 
and helped the students solving their difficulties in writing 
declarative sentences of past tense and narrative text. 
e) Communicating 
At this time, the teacher asked the students to present and 
write their discussion results down on whiteboard. Then, the 
teacher and students analyzed their results together. She also 
asked other students to give comment or feedback based on their 
opinion about their friend presentation. This Activities could 
encourage the students to develop their own ideas about content 
issues, and improve their braveness. 
3) Closing 
When the bell rang, the teacher asked the students to submit 
their work. Finally, the teacher closed the teaching and learning 
process and announced that they would have a test in the following 
meeting. 
Based on the results of the observation conducted by the researcher 
in the teaching and learning process of writing using video for the eighth 
grade students of SMP N 2 Kradenan, it was found that the teaching and 
learning process of writing consisted of three main activities, they are 
opening, Main activity, and closing. Such in the explanation in findings 
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above, the main activity of 2013 curriculum was observing, questioning, 
experimenting, associating, and communicating. 
From the results of observations during the teacher’s teaching 
writing using video at eighth grade of SMP N 2 Kradenan, it could be 
concluded that during the teaching learning process, the students were 
more motivated and confident to write their opinion after watching the 
videos; some group of students discussed actively about the video in their 
own group; most students could start their task better without wasting the 
time and involved in their group actively; some students focused on their 
task and sometimes asked questions to the teacher and their teacher in joint 
construction session. Meanwhile, few students still made errors in using 
appropriate words.  
Then, the students’ improvement in  writing skill using video could 
be known that the students could make longer paragraph with sufficient 
supporting details; the students could organize their story better from the 
beginning, middle, and ending; the students could finish their story until 
the end on time; the students could make some opening sentences in 
various ways better; the students could make past sentences better and 
were more careful in constructing past sentences; the students could 
change the verb1 into verb2 in correct forms and were able to use 
appropriate vocabulary better. In short, the students could write a narrative 
text well. 
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2. The problem faced in English teaching learning process of writing 
using multimedia video at the eighth grade of SMP N 2 Kradenan, 
Grobogan 
 
Based on the observation and interview that had been done by the 
researcher, there were some problems occurred during the process of 
teaching writing using multimedia video. The dominant problems were 
divided into three, as follow: 
a. Passive students  
In grade VIII A, C, E, D there were active and passive students. 
The active students were paying attention to the lesson conducted by 
the teacher. They were seriously pay attention to the videos played by 
the teacher. In the other hand, the passive students seemed having less 
attention to the videos played by the teacher and less care to the lesson. 
In discussion activities, there were some problems with passive 
students such as they were just quiet and listened. The teacher said that 
some students made noisy with their friends and they were felt bored. 
The students were more interested if they gave stimulate to make 
interest receive material. 
It was supported by the result of the interview with the English 
teacher as follow: 
“Kendalanya, ya ada anak yang aktif mengikuti 
pelajaran, fokus melihat video yang saya putarkan, 
mengikutinya dengan seksama, tapi ya namanya siswa 
beragam, dari siswa sekelas, ada saja yang pasif, kurang 
memperhatikan pelajaran, kurang focus dengan video yang 
saya putarkan meskipun saya sudah mencoba dengan video 
yang semenarik mungkin” (Interview with the English teacher 
on September 4
th
, 2019). 
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Based on the results of the above interview, the problem faced 
by the English teacher in teaching writing using multimedia video was 
the condition of the students. In this case, there were students who 
were active in the teaching and learning process and there were those 
who were less active in the teaching and learning process. 
b. Difficulties vocabulary and grammar  
In grouping activities, teacher asked students to make narrative 
text paragraph using past tense. They made more two paragraphs of 
narrative text. Based on interview with the English teacher, students 
had difficulties about vocabulary and grammar. During the observation 
in the classroom, students often asked the teacher about vocabulary 
that they did not know. They also opened Google translate to look for 
correct vocabulary. Students found difficulties to use correct tenses 
and arrange good sentences to support the paragraph. It was as stated 
by the English teacher as follow: 
“Kelemahan siswa dalam menulis itu vocabulary sama 
grammarnya, iya mereka masih kurang dalam vocabulary 
dan masih kurang pemahaman dalam menulis dengan 
grammar yang tepat itu” (Interview with the English teacher 
on September 4
th
, 2019) 
 
Based on the above interview with the English teacher at the 
eighth grade during the teaching and learning process of writing using 
multimedia video, it was found that students had difficulties in writing 
due to lack of vocabularies. Most of students also had less 
71 
 
 
understanding of grammar. It made them difficult in arranging the 
sentences. 
c. Limited time  
In the teaching learning process of writing skill using video, the 
teacher needed to play several videos and asked the students to 
practice writing the text, for example narrative text. Therefore, it took 
a lot of time to play video and for the students to finish the writing 
exercises. Based on interview with the English teacher, the problem 
faced in teaching writing skill was the limited of time. Since the 
teacher did peer correction after students finished their writing 
exercise, then it turned to students and correction again.  
Based on the observation, teacher looked difficult to deliver all 
materials to students using video and to give the writing text activities. 
Teacher did not have enough time in teaching writing using videos or 
to play many videos in the teaching and learning process. Therefore, 
sometimes teacher asked students to continue to watch the video at 
home by giving the link of the video and develop their writing at 
home. With the limited of time, teaching learning English could not 
run well. 
Based on the explanation above, it was also supported by the 
interview with the English teacher as follow: 
“Kalau mengajar dengan menggunakan video itu butuh 
waktu yang panjang, duarsi video min 10 menit ya, belum 
lagi untuk mengerjakan latihannya, jadi waktunya kurang 
bahkan kadang tidak cukup untuk menerangkan keseluruhan 
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materimya” (Interview with the English teacher on 
September 4
th
, 2019). 
 
Based on the above interview with the English teacher, the 
problem faced in teaching writing using video is the limited time. 
Since it took long time to play many videos during the lesson, the time 
provided in the meeting was insufficient and also was not enough for 
the students to finish the exercise given by the teacher. 
3. The advantages and disadvantages of using multimedia video in 
teaching writing for the eighth grade of SMP N 2 Kradenan, 
Grobogan 
 
Based on the results of observation on teaching learning process of 
writing using multimedia video, and with the English teacher, and 
document of students’ writing, the researcher found that there were some 
advantages and disadvantages of teaching writing using multimedia video. 
The advantages of using video in teaching writing at the eighth-grade 
students of SMP N 2 Kradenan were classified as explained below: 
a. Improve students’ writing skill 
Based on the results of observation during teaching activities and 
the results of students’ writing found that students could make some 
paragraph of narrative text. The students were also enjoyable in 
participated the teaching activities. In some classes, there were some 
students who made good writing about The Ant and The Grasshopper.  
In teaching activities also found that by using video, the students 
could easily know about social function and generic structure of 
narrative text. It gave them stimulus about certain topics so that they 
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could easily construct and generate the ideas into a narrative story 
based on the video given. They could also arrange the better 
paragraphs based on the generic structure of narrative text. 
It was related to the interview with one of students below: 
“dengan video yang ditayangkan oleh bu guru, saya 
dapat dengan mudah memahami tujuan dan struktur kata 
yang digunakan dalam naratif teks. Selain itu video juga 
memberikan gambaran dalam membuat kalimat past tense” 
(result of interview with the student of VIII C) 
 
b. Improve the students’ motivation and confident  
Video also gave positive results to students. The use of videos had 
improved or developed the students’ motivation participating the 
teaching process. It was showed during the teaching processes that the 
students paid attention to the video played by the teacher. video was 
also developed the students’ confident. It was showed that their self-
confidence was developed in writing English. The students were more 
confident when they were asked to make a story after watching the 
videos because they were able to get some stimulus about certain 
topics from the video they watched. 
It was supported by the result of interview with the student at 
eight grade of SMP N 2 Kradenan: 
“cara bu guru mengajarkan materi dengan 
menggunakan video membuat saya lebih tertarik untuk 
memperhatikan pelajaran. Dan dari video yang ditayangkan 
juga menjadikan saya mudah untuk memahami serta 
mendapat gambaran menganai materi yang sedang 
dipelajari” (Result of interview with the student of VIII A). 
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So, it could be concluded that various materials able to attract the 
students’ interest to join the lesson from the beginning until the end of 
the lesson. 
Meanwhile, there were also disadvantages on the use of 
multimedia video in teaching writing. Based on the results of observation, 
the researcher found that the disadvantages in using video during teaching 
writing were:  
a. Required long time 
In implementing video during teaching writing using video, the 
teacher needed much time to deliver the material and tested the 
students understanding about the material taught. The English teacher 
at eight grade of SMP N 2 Kradenan needed more than 2 meetings to 
teach about writing of narrative text using video. It was related with 
document of lesson plan made by the English teacher of eight grade of 
SMP N 2 Kradenan, Grobogan. It was caused in implementing 
teaching writing using video, the teacher should deliver and explain 
about the material learnt, then in the next meeting the teacher provided 
the video related to material learnt, then, tested the students’ 
understanding. It was in line with the result of interview with the 
English teacher below: 
“Dalam mengajar bahasa inggris kelas 8 khususnya 
writing, menggunakan video itu cukup memakan waktu. Hal 
itu dikarenakan dalam menyampaikan materi, siswa harus 
dijelaskan kembali setelah menonton video yang diputarkan. 
Karena masih terdapat beberapa siswa yang lemah 
kemampuan bahasa inggrisnya. Jadi, antara penyampaian, 
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penjelasan, dan uji kemampuan siswa mengenai materi yang 
diajarkan tidak dapat dilakukan dalam satu sesi pertemuan” 
(Result of interview with the English teacher). 
 
b. The students became less interactive with the teacher 
During the teaching writing using video at eight grade of SMP N 
2 Kradenan, Grobogan, the researcher found that the video made the 
students and teacher had low interaction. It was caused the students 
more paid attention to the video played, while the teacher only gave 
some instruction to students to do. Then, after playing the video, the 
students were asked to do exercise by making paragraph of narrative 
text in a group. It was related to the result of interview with the 
English teacher below: 
“kekurangan mendasar dari penggunaa video menurut 
saya itu selain menghabiskan waktu juga anak-anak jadi 
kurang banyak interaksi dengan saya (guru), dikarenakan 
setelah saya memberi instruksi mereka dengan seksama 
menonton video yang diputarkan, dan ketika ada yang 
kesulitan mereka langsung bertanya dengan temannya. 
Sehingga saya dengan anak-anak sedikit berinteraksi secara 
personal. Atau bahkan ada yang malah bermain sendiri 
dengan temannya, dan tidak memperhatikan pada video atau 
penjelasan saya mengenai video tersebut” (Result of 
interview with the English teacher). 
 
So, the interaction between teacher and students really limited. 
Even though, the teacher sometimes helped and explained to students 
about something they did not know or their difficulties.  
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B. Discussion 
1. The teaching learning process of writing using multimedia video at the 
eighth grade of SMP N 2 Kradenan, Grobogan 
 
In implementation of the videos in teaching writing skill, the 
teacher should consider to some factors, such as teacher should be 
creative, help the students when find difficulties, and facilitate an 
interactive teaching learning process. based on the results of analysis 
above, it can be concluded that the English teacher of SMP N 2 
Kradenan, Grobogan implemented video to teach the students’ writing 
skill. Video was also used to invite the students’ interest, and avoid of 
their boredoms participating the teaching learning processes.  
Those analysis are in line with Fauziati (2002:8) says that 
teaching is not only transferring the information but also knowledge and 
skill using certain method in order to make the knowledge or skill owned. 
In addition, Brown (2000:7) stated “learning is acquiring or getting of 
knowledge of a subject or a skill by study, experience or instruction. 
Learning is acquisition or getting, learning is retention of information 
skill, and learning involves some forms of practice, perhaps reinforced 
practiced”.  
The English teacher of SMP N 2 Kradenan used video in teaching 
English was as media to teach and give students a real view or gave 
students’ imaginable of material taught. The results showed that video 
could make the students imagine whether if the story happened in the real 
life. Then, the use of video was to enable students to practice what they 
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should learnt through various techniques or ways. By using video in 
teaching writing, the students could see and hear the speakers in 
dialogues, and hopefully they also could feel the emotion happen in the 
story. Moreover, the students could also see the setting of the 
communication on the screen, so they could know and learn about the 
vocabularies and pronunciations of the words. 
Those are supported by Harmer (2003:290), “video can enhance 
simulations, not only because it can provide feedback when students can 
watch themselves and evaluate their performance, but also because the 
presence of a video help make students feel more realistic”. On the other 
hand, Canning-Wilson (2000) describes video, at the most basic level of 
instruction, is a form of communication and it can be achieved without 
the help of language, since we often interact by gesture, eye contact and 
facial expression to convey meaning. The students contextualize the 
language they have learnt.  
Based on the discussion above, it can be concluded that the use of 
video, is inevitable tool in the classroom. By using video, the teacher can 
enhance the variation of ways in teaching English. The use of video in 
teaching also can invite the students to more participate in teaching 
activities. Moreover, the use of video in teaching also can develop the 
students’ skill both writing and listening. 
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2. The problem faced in English teaching learning process of writing 
using multimedia video at the eighth grade of SMP N 2 Kradenan, 
Grobogan 
 
Based on the analysis on research findings above, it can be kwon 
that the problems faced by teachers in teaching writing using video were 
passive students and limited of time. The students were quiet and only 
listened to the explanation of the teacher. Some students were making 
crowd with their friends and they were fell bored to follow the lesson. 
Meanwhile, the time of teaching activities were limited. 
Then, problems faced by the students were the difficult vocabulary 
and grammar. The students were difficult in making correct sentence 
based on narrative text structure. They also had difficulties in arranging 
good sentences related to the grammar use.  
This is in line with Nurgiantoro (2001:298-299), “some problems 
faced by the students in learning writing are organizing idea, lack of 
vocabulary, and grammar accuracy”. It also supported by Harmer 
(2004:41), teacher tasks in writing process are 1) demonstrating, 2) 
motivating and provoking, 3) supporting, and 4) responding.  
So, by doing some teacher task as suggested by Harmer (2004), the 
problems faced by teacher and students can be solve. Teacher should 
always motivate students in learning English. When students feel bored 
with the material, teacher should change various materials. The teacher 
should be creative in making the students being active in the learning by 
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giving opportunity to ask or asking them to deliver their opinions about the 
material learnt. 
Meanwhile, the teacher should more interactive with students by 
inviting them to speak or describe and observe the videos and picture 
given. The teacher should provide some vocabularies most appear in 
narrative text, then ask the students to memories the vocabularies. The 
teacher also can ask the students by opening their dictionary. The teacher 
should repeat and explains more about grammar and give more time for 
the students to practice grammar and improve vocabularies.  
3. The advantages and disadvantages of teaching writing using 
multimedia video at the eighth grade of SMP N 2 Kradenan, 
Grobogan 
 
Based on the results of findings above, it can be known that the 
advantages of using multimedia video in teaching writing are the students 
improve their writing skill. Moreover, the students at eight grade of SMP 
N 2 Kradenan Grobogan have showed that they are confident in making 
writing narrative text. They also actively showed their motivation 
participated the teaching activities. By their good motivation in teaching 
writing using video, the students can master and understand about the 
material taught. The students give good attention and enthusiasm paying 
attention to the video played by the teacher. Then, their confident in 
making summary of the video watched make them have practicing about 
material learnt.  
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It is in line with Raimes (1997: 8), “video can draw the attention of 
the students (attention), come up the emotions to being more active in 
writing lessons (affection), support the students in sharing their feelings in 
written forms (cognitive), and help the students who have less 
achievements in lesson orally (compensatory)”. 
Then, by using video in teaching also can variate the teaching 
media. It can more interest and develop not only students writing but also 
students listening skill. It also makes the students able to learn word by 
body language shown in the video. According to Tomalin (1991: 48) there 
are some benefits of teaching English using video. They are 1) Children 
enjoy language learning with the video, 2) Video is an effective way of 
studying body language, 3) Children gain confidence through repetition. In 
conclusion, video also able to improve student’ writing skill in the aspect 
of generating ideas and organizing the story. 
While, the disadvantages of the implementation teaching writing 
using multimedia video at eight grade of SMP N 2 Kradenan Grobogan are 
required a long time to teach the students about writing, and the students 
become less interactive with the teacher. Requiring long time is caused the 
video playing need more time while the teaching English only provides 
few minutes in each week. That is why the teacher should look for the 
appropriate material such in internet or other sources which relates on the 
learning objective. Then, the students become less interactive with the 
teacher because both teacher and students only have little occasion to have 
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interaction. The students more pay attention to the video than to teacher 
explanation.  
Those discussions are in line with Prastowo (2011:311), the 
disadvantages of the video are: 1) relatively expensive; reduplication film 
or video in general way cost money and take time. 2) There is video that 
not appropriate with purpose and requirement of learning or material. So 
that is why the teacher uses appropriate strategy or way to handle the 
students’ activities and to deliver the objectives of teaching learning 
writing. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
This research is aimed to figure out the process of the implementation  
in teaching writing skill using video, the problem faced by the teacher in 
teaching writing skill using video, and the advantages and disadvantages on 
the use of videos in teaching writing skill for the eighth grade students of 
SMP N 2 Kradenan. There are three summarizations based on research 
findings and analysis part. 
First, the videos are implemented in teaching writing process at eighth 
grade of SMP N 2 Kradenan, Grobogan. In teaching, the teacher implements 
2013 curriculum. There are some steps of teaching activities, they are 
opening, main activity and closing. In main activity there are five session, 
they are observing, questioning, experimenting, associating, and 
communicating. Based on the research results, the teacher teaches about 
narrative text to the eighth-grade students. The results of using video in 
teaching writing is the students show their enthusiasm joining the teaching 
process.  
Second, the problems faced by the English teacher in teaching of 
writing skill using multimedia video is students’ difficulties in using 
vocabularies and grammar. Then, students have difficulties to develop and 
organize idea into paragraph. The teacher also has limited time in teaching 
writing skill. The solution applied in facing the problems faced in teaching 
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writing skill using video such as, the teacher always pushes the students to be 
active. The teacher gives chance for the students to speak or observe and 
describe the video and picture with their group. Then, the teacher explains 
grammar more detail and give more list of vocabularies to the students. The 
teacher gave examples of making paragraph and using correct tenses, 
motivate students to search for a lot of vocabularies.  
Third, advantages of using video in teaching writing is students can 
improve their writing skill. They get easier in generating and organizing the 
ideas when they write. The videos that the students watched could give the 
students certain topics. The students are more motivated in joining the writing 
class. While, there is still a weakness of using short videos in writing class. 
Few students still got difficulties in finding appropriate words with the 
correct spelling. Several students also can not understand the video they 
watched because of they seldom watch and listen foreign language. The other 
disadvantage is video cost of money. It is because the teacher has to look for 
the appropriate material in internet or other sources. 
 
B. Suggestions 
Based on the results of the research, the researcher wants to give 
recommendations for the English teacher, the students, and also the future 
researchers. 
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1. For the English Teacher 
The researcher recommends to the English teacher to use the more 
interesting videos as media in explaining the topic and showing the 
examples of narrative text. It is also suggested that the teacher should be 
more interactive in teaching so that the students are not bored in following 
the teaching-learning activity. 
2. For the Students 
There are two recommendations for the students in SMP N 2 
Kradenan. First, the students in SMP N 2 Kradenan should concentrate 
more in the learning process since English is one of the important lessons 
in school. The second recommendation is they also should be more active 
in the learning process. They can achieve good scores in English lesson. 
3. For the Future Researchers 
The researcher recommends that the future researchers conduct 
research in topic about the implementation of videos in other skills such as 
listening skill or speaking skill. It is also suggested for the future 
researchers to observe more phenomena on the use of videos in EFL 
classroom in the higher learners. 
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Appendix 1: Field Notes 
 
Field Note 1 
 
Place : VIII A Classroom 
Date : September 17
th
, 2019 
Time : 10.10 WIB 
 
On September 17
th
, 2019, the researcher came to the school to do 
observation of teaching learning English on VIII A. At 09.30 WIB, the researcher 
met the English teacher to discuss about the activity would be done. She checked 
observation sheet of the researcher. The researcher asked permission of the 
English to observe the teaching activities would be conducted as the aims of this 
research. When the changing bell rang, around 10.10 WIB, the researcher and the 
English teacher came to VIII A classroom. Entered in the class, most of the 
students were having cheat chat with their table mates. The teacher allowed the 
researcher to sit on the back line. The researcher started observing the teaching 
learning activities by filling the observation sheet.  
The teacher opened the class by greeting the students “good morning, 
class,” but only some students responded the teacher’s greeting by saying “good 
morning, ma’am”. Then, the teacher continued by asking their condition “How 
are you today, everybody?” and only some students answered it by answering 
with good spirit “I’m fine, thank you, and you?”. She replied the students question 
“I’m very well too, thank you.” After that, the teacher checked the students’ 
attendance to know that each student came and participated the teaching learning. 
All of the students were present on that day.  
The teacher started the material had been planed. Before that, she reviewed 
the material on previous meeting. The material was about Narrative text. She 
asked “what have we learnt last Monday?”. Based on the researcher observation, 
3 students who sit on the first line could answer the teacher’s question. They 
simultaneously answered “recount text ma’am. Meanwhile, most of the students 
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forgot with that material. So, the teacher gave a brave explanation about that 
material, because the material learnt on that day had relation with the core concept 
of Narrative text. After finish reviewing the previous material, she asked the 
students siswa to pay attention to LCD. She asked the students to pay attention to 
video would be played. No longer, she started explaining new material by saying 
“Today, we are going to talk about Narrative Text”. Most of students kept silent, 
even some of them busily cheated chat with their table mates. The teacher stayed 
explaining the material without those students to have more cooperative the 
learning activities.  
The teacher directly guided the students to the video about Narrative text. 
After the video played which explained about Narrative text, then continued with 
playing the video about example of Narrative text entitled “Ugly Duckling”. 
After that, she asked to the students about their understanding. The students 
showed that they understood of the generic stucture of Narrative text. The teacher 
pointed one of students randomly to read the text. After some students finished 
reading the text, she wrote the characteristic of Narrative text on the whiteboard. 
Most of the students were pasive and did not pay attention to the teacher 
explanations.  
When the explanation was toughly enough, the teacher asked the students to 
make a group which consisted of 6 students in each group. She re-played the 
video about Narrative text entitled “The Ant and The Grasshopper”. The students 
were made to be able to finish the tasks correctly. The task was about finding the 
generic structure of Narrative text, and re-wrote the idea / main idea of The Ant 
and The Grasshopper, which consisted generic structure (orientasion, 
complication, resolution). Some students found difficulties to understand the task 
given, because some of them did not pay attention on the teacher’s explanation 
before.  There were some groups of students who were passive on that writing 
activities using video. Somehow they kept silent because did not understand or 
even understood about material. She explained the task to the students patiently, 
but there was few students did not pay attention to the teacher  
91 
 
The students did the task in 30 minutes. The teacher controlled the students’ 
results one by one. Then, she pointed one of group wrote their answer on the 
whiteboard, and presented their group discussion in front of class. After that, after 
all question had been discussed and answered, the teacher asked the students 
whether there is difficulties about material had been discussed. Actually, there 
was one group which passive during teaching writing using video in VIII A. The 
teacher asked the students to make Narrative text and present it in the next 
meeting. The bell rang the teacher closed the teaching learning without giving 
summary of the material taught on that day. 
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Field Note 2  
Place : VIII C Classroom 
Date : September 18
th
,  2019 
Time : 07.00 WIB 
 
On September 18
th
, 2019, the researcher came to the school to observe the 
teaching English in VIII C class. At 06.55 WIB, the researcher met the English 
teacher to discuss about the activity would be done. She checked observation 
sheet of the researcher. The researcher asked permission of the English to observe 
the teaching activities would be conducted as the aims of this research. When the 
bell rang, around 07.00 WIB, the researcher and the English teacher came to VIII 
C class. Entered in the class, most of the students were having cheat chat with 
their table mates. The teacher allowed the researcher to sit on the back line. The 
researcher started observing the teaching learning activities by filling the 
observation sheet. 
The teacher opened the class by greeting the students “good morning, 
class,” but only some students responded the teacher’s greeting by saying “good 
morning, ma’am”. Then, the teacher continued by asking their condition “How 
are you today, everybody?” and only some students answered it by answering 
with good spirit “I’m fine, thank you, and you?”. She replied the students’ 
question “I’m fine too, thank you.” After that, the teacher checked the students’ 
attendance to know that each student came and participated the teaching learning. 
All of the students were present on that day.  
The teacher started the material had been planed. Before that, she reviewed 
the material on previous meeting by asking “what have we learnt last Monday?”. 
Based on the researcher observation, most of students could answer the teacher’s 
question. They simultaneously answered “recount text ma’am”. Then, the teacher 
gave a brave explanation about that material, because the material learnt on that 
day had relation with the core concept of Narrative text. After finish reviewing the 
previous material, she asked the students siswa to pay attention to LCD. She 
asked the students to pay attention to video would be played by saying “Today, 
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we are going to talk about Narrative Text, so please pay attention to the video 
played”. Most of the students paid attention to the teacher’ explanations.  
The teacher directly guided the students to the video about Narrative text. 
After the video played which explained about Narrative text, then continued with 
playing the video about example of Narrative text entitled “Ugly Duckling”. 
After that, she asked to the students about their understanding. The students 
showed that they understood of the generic stucture of Narrative text. The teacher 
pointed one of students randomly to read the text. After some students finished 
reading the text, she wrote the characteristic of Narrative text on the whiteboard. 
Most of the students were pasive and did not pay attention to the teacher 
explanations.  
When the explanation was toughly enough, the teacher asked the students to 
make a group which consisted of 6 students in each group. She re-played the 
video about Narrative text entitled “The Ant and The Grasshopper”. The students 
were made to be able to finish the tasks correctly. The task was about finding the 
generic structure of Narrative text, and re-wrote the idea / main idea of The Ant 
and The Grasshopper, which consisted generic structure (orientasion, 
complication, resolution). Some students found difficulties to understand the task 
given. She explained the task to the students patiently, but there was few students 
did not pay attention to the teacher. 
The students did the task in 30 minutes. The teacher controlled the students’ 
results one by one. Then, she pointed one of group wrote their answer on the 
whiteboard, and presented their group discussion in front of class. After that, after 
all question had been discussed and answered, the teacher asked the students 
whether there is difficulties about material had been discussed. All of groups were 
actively participated teaching writing using video in VIII C. The teacher asked the 
students to make Narrative text and present it in the next meeting. The bell rang 
the teacher closed the teaching learning by giving summary of the material taught 
on that day. 
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Field Note 3 
Place : VIII E Classroom 
Date : September 19
th
, 2019 
Time : 07.00 WIB 
 
On September 18
th
, 2019, the researcher came to the school to observe the 
teaching English in VIII E. At 06.55 WIB, the researcher met the English teacher 
to discuss about the activity would be done. She checked observation sheet of the 
researcher. The researcher asked permission of the English to observe the teaching 
activities would be conducted as the aims of this research. When the bell rang, at 
07.00 WIB, the researcher and the English teacher came to VIII E class. Entered 
in the class, most of the students were having cheat chat with their table mates. 
The teacher allowed the researcher to sit on the back line. The researcher started 
observing the teaching learning activities by filling the observation sheet. When 
the teacher came to the class, some students stopped cheating with their friends 
and some of them make tidy their sitting.  
The teacher opened the class by greeting the students “good morning, my 
students,” All of students responded the teacher’s greeting by saying “good 
morning, ma’am”. Then, the teacher continued by asking their condition “How 
are you today, everybody?” and all of students answered the teacher’s greeting by 
saying “I’m fine, thank you, and you?”. She replied the students’ question “I’m 
very good too, thank you.” After that, the teacher checked the students’ attendance 
to know that each student came and participated the teaching learning. All of the 
students were present on that day.  
The teacher started the material had been planed. Before that, she reviewed 
the material on previous meeting. The material was about Narrative text. She 
asked “what have we learnt last meeting?”. Based on the researcher observation, 
most students could answer the teacher’s question. They simultaneously answered 
“recount text ma’am”. Then, the teacher gave a brave explanation about that 
material, because the material learnt on that day had relation with the core concept 
of Narrative text. After finish reviewing the previous material, she asked the 
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students to pay attention to LCD. She asked the students to pay attention to video 
would be played by saying “Today, we are going to talk about Narrative Text, so 
please pay attention to the video played”. Most of the students paid attention to 
the teacher’ explanations.  
The teacher directly guided the students to the video about Narrative text. 
After the video played which explained about Narrative text, then continued with 
playing the video about example of Narrative text entitled “Ugly Duckling”. 
After that, she asked to the students about their understanding. The students 
showed that they understood of the generic stucture of Narrative text. The teacher 
pointed one of students randomly to read the text. After some students finished 
reading the text, she wrote the characteristic of Narrative text on the whiteboard. 
Most of the students were pasive and did not pay attention to the teacher 
explanations.  
Then, the teacher asked the students to make a group which consisted of 6 
students in each group. She re-played the video about Narrative text entitled “The 
Ant and The Grasshopper”. The students were made to be able to finish the tasks 
correctly. The task was about finding the generic structure of Narrative text, and 
re-wrote the idea / main idea of The Ant and The Grasshopper, which consisted 
generic structure (orientasion, complication, resolution). Few students found 
difficulties in doing the task given. She helped and gave explanation to them 
patiently. 
The students were given 30 minutes to do the task. The teacher controlled 
the students’ results one by one. Then, she pointed one of group wrote their 
answer on the whiteboard, and presented their group discussion in front of class. 
After that, after all question had been discussed and answered, the teacher asked 
the students whether there is difficulties about material had been discussed. All of 
students VIII E participated teaching writing using video actively. The teacher 
asked the students to make Narrative text and present it in the next meeting. The 
bell rang the teacher closed the teaching learning on that day by saying “good 
afternoon”, and the students answered “good afternoon, maam”. 
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Field Note 4 
Place : VIII D Classroom 
Date : September 19
th
, 2019 
Time : 12.30 WIB 
 
On September 19
th
, 2019, the researcher came to the school to observe the 
teaching English in VIII D. At 11.55 WIB, the researcher met the English teacher 
to discuss about the activity would be done. She checked observation sheet of the 
researcher. The researcher asked permission of the English to observe the teaching 
activities would be conducted as the aims of this research. When the bell rang, at 
12.20 WIB, the researcher and the teacher came to VIII D class. Entered in the 
class, some of students had not entered the class because they prayed in the school 
mosque. The teacher allowed the researcher to sit on the back line. The researcher 
started observing the teaching learning activities by filling the observation sheet. 
The students who were in the class directly paid attention to the teacher, and 
prepared their book. 
The teacher opened the class by greeting the students “good afternoon, 
students”? In this situation there were few some who did not respond the teacher’s 
greeting. The students responded the teacher by saying “good afternoon, ma’am”. 
Then, the teacher continued by asking their condition “How are you today?” and 
only some students answered it by answering with good spirit “I’m fine, thank 
you, and you?”. She replied the students’ question “I’m fine too, thank you.” 
After that, the teacher checked the students’ attendance to know that each student 
came and participated the teaching learning. All of the students were present on 
that day.  
The teacher started the material had been planned. Before that, she reviewed 
the material on previous meeting by asking “what have we learnt last meeting?” 
Only some of students answered the teacher’s question simultaneously “recount 
text ma’am”. Then, the teacher gave a brave explanation about that material, 
because the material learnt on that day had relation with the core concept of 
Narrative text. After finish reviewing the previous material, she asked the students 
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to pay attention to LCD. She asked the students to pay attention to video would be 
played by saying “Today, we are going to talk about Narrative Text, so please pay 
attention to the video played”. Most of the students paid attention to the teacher’ 
explanations.  
The teacher directly guided the students to the video about Narrative text. 
After the video played which explained about Narrative text, then continued with 
playing the video about example of Narrative text entitled “Ugly Duckling”. 
After that, she asked to the students about their understanding. The students 
showed that they understood of the generic stucture of Narrative text. The teacher 
pointed one of students randomly to read the text. After some students finished 
reading the text, she wrote the characteristic of Narrative text on the whiteboard. 
Most of the students were passive and paid attention to the teacher explanations.  
Then, the teacher asked the students to make a group which consisted of 6 
students in each group. She re-played the video about Narrative text entitled “The 
Ant and The Grasshopper”. The students were made to be able to finish the tasks 
correctly. The task was about finding the generic structure of Narrative text, and 
re-wrote the idea / main idea of The Ant and The Grasshopper, which consisted 
generic structure (orientasion, complication, resolution). Some students found 
difficulties to understand the task given. She explained the task to the students 
patiently. 
As the previous classes, the students were given 30 minutes to do the task. 
The teacher controlled the students’ results one by one. Then, she pointed one of 
group wrote their answer on the whiteboard, and presented their group discussion 
in front of class. After that, after all question had been discussed and answered, 
the teacher asked the students whether there is difficulties about material had been 
discussed. All of groups were actively participated teaching writing using video in 
VIII D. The teacher asked the students to make Narrative text and present it in the 
next meeting. The bell rang the teacher closed the teaching learning and left class.
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Appendix 2: Interview 
 
Interview 1 
 
Date : August 1st, 2019 
Place : Headmaster room 
S : Headmaster 
R : Researcher 
 
R  :Assalamualaikum Ibu, maaf mengganggu. Bolehkah saya meminta waktunya 
sebentar? 
S  : Wa’alaikumsalam Wr.Wb. iya mbak, silahkan. 
R  : Terima kasih Ibu. Saya Okty Lintari Amalia, mahasiswa IAIN Surakarta, 
jurusan Pendidikan Bahasa Inggris. Saya kemari bermaksud untuk meminta 
ijin untuk melaksanakan penelitian terkait pembelajaran Bahasa Inggris, 
bu. 
S  : Oh iya mbak, penelitiannya akan dilaksanakan pada siswa kelas berapa 
mbak? 
R  : Berdasarkan penelitian saya ini, kelas yang akan diteliti adalah kelas 
delapan bu. saya berfokus pada kualitas pengajaran kemampuan writing 
bu. 
S  : berarti untuk meningkatkan kemampuan menulis siswa ya mbak? 
R  : Iya Bu 
S  : Iya boleh mbak, kira-kira kapan pelaksanaan penelitiannya mbak? 
R  : Untuk pelaksanaan dari penelitian saya ini dimulai bulan ini ibu. 
S  : Oh ya sebentar saya cetakkan kalender akademik sekolah agar mbak bisa 
menperhitungkan waktunya ya. 
R  : Iya Bu, terima kasih. 
S  : Silakan nanti temui guru Bahasa inggris kelas 8 ya mbak, untuk mengetahui 
jadwal dan kemampuan anak tentang Bahasa inggrisnya secara umum. 
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R  : Iya Bu. Setelah ini saya akan menemui guru Bahasa Inggrisnya. 
Sebelumnya, saya ucapakan banyak terima kasih bu atas izin yang 
diberikan. 
S  : Iya mbak, semoga sukses ya. 
R  : Aamiin, terima kasih ibu, saya mohon undur diri bu, Assalamualaikum, wr. 
Wb. 
S  : Oh iya silahkan mbak. Walaikumsalam Wr.Wb. 
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Interview 2 
 
Date : August 5
th
, 2019 
Place : Teacher Room 
R  : Researcher 
T  : English Teacher 
 
R  : Assalamualaikum, ibu. Bisakah saya bertemu dengan ibu Sri Hartini? 
T  : Walaikumsalam, Wr. Wb., Iya mbak, saya sendiri. 
R  : Iya ibu, saya Okty. Mahasiswi jurusan pendidikan bhs.inggris IAIN 
Surakarta. Saya bermaksud untuk melakukan penelitian tentang 
pembelajaran Bahasa inggris kelas 8, khususnya tentang writing naratif 
tesk ibu. 
T : Oh iya mbak. Kebetulan minggu depan materi untuk kelas 8 masih 
membahas narrative text mbak  
R  : Iya bu. Menurut ibu, bagaimanakah kemampuan writing anak-anak kelas 8?  
T : kelas 8 itu rata-rata lumayan bagus mbak. Tetapi ada beberapa yang tidak 
mbak. Itu dikarenakan mereka tidak terbiasa menulis langsung mbak. Jadi 
mereka harus sambil melihat teks nya.  
R  : Media apa yang biasanya ibu gunakan dalam menngajar writing, bu?  
T : Ya memutar video text narrative dan contohnya gitu mbak. Saya beri 
penjelasan dan suruh mereka menulis kembali, menemukan ide/gagasan 
pokoknya. Lalu kemudian maju presentasi dan dinilai. Selain itu, mereka 
juga saya minta untuk berkelompok dengan teman sebangku atau dalam 
kelompok besar mbak. 
R  : apa alasan ibu memilih video sebagai media pembelajaran Bahasa inggris? 
T : “Penggunaan video dalam pembelajaran Bahasa Inggris merupakan media 
penarik minat belajar siswa. Selain itu video juga menyesuaikan denagn 
materi yang dipelajari didalam kelas. Dengan menggunakan media video 
dalam pembelajaran Bahasa Inggris, siswa jadi lebih tertarik dan 
partisipatif didalam kelas” 
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R  : Apakah ibu sering mengajarkan Bahasa inggris di laboratorium bahasa? 
T : Jarang  mbak, sedikit susah mengatur alat-alat nya. Jadi saya lebih memilih 
mengajarnya di kelas dengan memanfaatkan LCD saja.  
R  : Iya ibu. Baiklah ibu, kapan jadwal Bahasa inggris anda di kelas 8? 
T : Saya ada jadwal kelas 8 A Kamis jam 10 mbak. 
R  : Iya baik Bu. Saya rasa cukup dulu untuk interviewnya, saya mohon pamit 
dahulu ibu, terima kasih untuk waktunya. 
T : sama-sama mbak. 
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Interview 3 
 
Date : September 4
th
,  2019 
Tempat : Teacher Room 
R  : Researcher 
T  : English Teacher 
 
R  : Assalamualaikum, ibu. Bisakah saya minta waktunya sebentar? 
T  : Walaikumsalam, Wr. Wb., Iya mbak, silakan. 
R  : Hari ini saya ingin bertanya-tanya mengenai hasil pembelajaran bahasa 
Inggris dengan menggunakan video yang telah ibu terapkan. 
T : Oh iya mbak silahkan.  
R  : Menurut ibu, bagaimanakah kemampuan perkembangan writing siswa kelas 
8 dengan menggunakan video bu?  
T : menurut saya hasil tulisan anak-anak kemarin cukup bagus mbak. Meskipun 
waktu mengerjakan tugas menulis yang saya minta ada beberapa siswa 
yang kesulitan, akan tetapi secara keseluruhan sudah cukup bagus mbak.  
R  : Bagaimana dengan grammar dan kosakata (vocabulary) yang dibuat siswa 
dalam writingnya bu?  
T : Untuk grammar memang terdapat yang kurang pas kalimatnya, tetapi kalau 
keseluruhan cerita, writing mereka masih lumayan. Sehingga bisa 
dikatakan kalau anak-anak memperhatikan video dengan baik. Kelemahan 
siswa dalam menulis itu vocabulary sama grammarnya, iya mereka masih 
kurang dalam vocabulary dan masih kurang pemahaman dalam menulis 
dengan grammar yang tepat itu 
R : Menurut ibu, apa saja kendala dari penggunaan multimedia video dalam 
pembelajaran Bahasa Inggris? 
T : Kendala mendasar sebenarnya pada anak-anak mbak. Kendalanya, ya ada 
anak yang aktif mengikuti pelajaran, fokus melihat video yang saya 
putarkan, mengikutinya dengan seksama, tapi ya namanya siswa beragam, 
dari siswa sekelas, ada saja yang pasif, kurang memperhatikan pelajaran, 
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kurang focus dengan video yang saya putarkan meskipun saya sudah 
mencoba dengan video yang semenarik mungkin. Akan tetapi menggunakan 
video juga ada kendala lain mbak. Seperti Kalau mengajar dengan 
menggunakan video itu butuh waktu yang panjang, duarsi video min 10 
menit ya, belum lagi untuk mengerjakan latihannya, jadi waktunya kurang 
bahkan kadang tidak cukup untuk menerangkan keseluruhan materimya. 
R  : Menurut ibu, apa saja kelebihan dari penggunaan multimedia video dalam 
pembelajaran Bahasa Inggris? 
T : Penggunaan video dalam pembelajaran Bahasa Inggris merupakan media 
penarik minat belajar siswa. Selain itu video juga menyesuaikan denagn 
materi yang dipelajari didalam kelas. Dengan menggunakan media video 
dalam pembelajaran Bahasa Inggris, siswa jadi lebih tertarik dan 
partisipatif didalam kelas” 
R  : Apa saja kelemahan dari penggunaan multimedia video dalam 
pembelajaran Bahasa Inggris bahasa? 
T : Dalam mengajar bahasa inggris kelas 8 khususnya writing, menggunakan 
video itu cukup memakan waktu. Hal itu dikarenakan dalam menyampaikan 
materi, siswa harus dijelaskan kembali setelah menonton video yang 
diputarkan. Karena masih terdapat beberapa siswa yang lemah kemampuan 
bahasa inggrisnya. Jadi, antara penyampaian, penjelasan, dan uji 
kemampuan siswa mengenai materi yang diajarkan tidak dapat dilakukan 
dalam satu sesi pertemuan.  kekurangan mendasar dari penggunaa video 
menurut saya itu selain menghabiskan waktu juga anak-anak jadi kurang 
banyak interaksi dengan saya (guru), dikarenakan setelah saya memberi 
instruksi mereka dengan seksama menonton video yang diputarkan, dan 
ketika ada yang kesulitan mereka langsung bertanya dengan temannya. 
Sehingga saya dengan anak-anak sedikit berinteraksi secara personal. Atau 
bahkan ada yang malah bermain sendiri dengan temannya, dan tidak 
memperhatikan pada video atau penjelasan saya mengenai video tersebut. 
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R  : Baik bu, saya rasa cukup dulu interviewnya, saya mohon pamit, terima 
kasih untuk waktunya. 
T : Iya mbak, sama-sama 
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Interview 4 
 
Date : August 17
th
, 2019 
Place : VIII A Classroom 
R  : Researcher 
S  : Student (JS) 
 
R : Permisi dek, bolehkan mbak minta waktunya sebentar untuk interview dengan 
kamu?  
S : Iya mbak, boleh. 
R : Bagaimana pembelajaran Bahasa inggris menggunakan media video di kelas 
tadi? 
S : Sebenernya tertarik mbak, karena dengan video saya dapat membayangkan 
dan lebih imaginatif juga. Tetapi ngomongnya kecepetan, jadi saya kurang 
paham. 
R : Oh begitu. Apakah kamu suka dengan pelajaran Bahasa inggris? 
S : Suka mbak. Kan bahasa inggris digunakan secara global. Jadi penting untuk 
bisa berbahasa inggris. 
R : Apa saja kesulitan kamu dalam mempelajari Bahasa inggris? 
S : Grammar mbak. Saya kalau berbicara menggunakan Bahasa inggris harus 
mikir dulu, biasanya ngapalin dulu. 
R : Menurut kamu, apa saja keunggulan pelajaran Bahasa inggris dengan 
menggunakan video? 
S : Menurut saya jadi lebih asyik mbak. Cara bu guru mengajarkan materi 
dengan menggunakan video membuat saya lebih tertarik untuk 
memperhatikan pelajaran. Dan dari video yang ditayangkan juga menjadikan 
saya mudah untuk memahami serta mendapat gambaran menganai materi 
yang sedang dipelajari. 
R : Apakah di kelas sering berbicara menggunakan Bahasa inggris? 
S : Tidak mbak, malu. Banyak temen-temen yang malu juga kalau berbicara 
menggunakan Bahasa inggris terus mbak. 
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R : Saya rasa cukup dulu interviewnya. Terima kasih untuk waktunya ya dek. 
S : Ya mbak, Sama-sama 
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Interview 5 
 
Date : August 18
th
,  2019 
Place : VIII C Classroom 
R  : Researcher 
S  : Student (LY) 
 
R : Permisi dek, bolehkan mbak minta waktunya sebentar untuk interview dengan 
kamu?  
S : Iya mbak, boleh. 
R : Menurut kamu, apa saja keunggulan pelajaran Bahasa inggris dengan 
menggunakan video? 
S : Menurut saya dengan video yang ditayangkan oleh bu guru, saya dapat 
dengan mudah memahami tujuan dan struktur kata yang digunakan dalam 
naratif teks. Selain itu video juga memberikan gambaran dalam membuat 
kalimat past tense. 
R : Bagaimana perasaannya kamu waktu pelajaran Bahasa inggris? 
S : terkadang merasa bosan mbak 
R : Apakah kamu suka dengan pelajaran Bahasa inggris? 
S : Tidak begitu suka mbak. 
R : kenapa? 
S : grammar nya susah mbak, apalagi kalau menulis kalimat. 
R :Baiklah, saya rasa cukup interviewnya. Terima makasih untuk waktunya. 
S : Iya ,mbak. 
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Interview 6 
 
Date : August 19
th
,  2019 
Place : VIII D Classroom 
R : Researcher 
S  : Student (ES) 
 
R : Permisi dek, bolehkan mbak minta waktunya sebentar untuk interview dengan 
kamu?  
S : Iya mbak, boleh. 
R : Bagaimana pembelajaran Bahasa inggris menggunakan media video di kelas 
tadi, Suka tidak? 
S : Tidak, karena terlalu cepat mbak. 
R : Bagaimana perasaan kamu waktu pelajaran Bahasa inggris? 
S : Bosen saja mbak 
R : Terus, Lingga sendiri suka gak sama pelajaran bhs.inggris? 
S : Tidak begitu suka suka mbak. 
R : Kenapa? 
S : Susah mbak, apalagi kalau mau menulis kalimat gitu sangat susah sekali 
mbak. 
R : Okay kalo gitu, makasih ya buat waktunya. 
S : Dengan senang hati ,mbak. 
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Appendix 3: Students’ Writing Tests Results 
 
SCORE 
Lesson:  English (Writing Skill) 
Kelas: VIII A 
    No. Nama Siswa Pre Post 
1 APR 75 76 
2 AMW 75 85 
3 ADS 71 75 
4 ASI 73 88 
5 DFA 73 75 
6 DL 75 75 
7 DAS 75 76 
8 DS 75 78 
9 FKN 75 75 
10 FSM 75 78 
11 FER 75 85 
12 FO 75 76 
13 FSN 77 80 
14 Iy 75 75 
15 IFD 75 78 
16 JM 75 78 
17 LLS 75 78 
18 MES 75 84 
19 MW 75 75 
20 MAP 75 75 
21 MTW 75 75 
22 REYS 75 78 
23 RAT 75 75 
24 SDA 75 75 
25 SR 76 75 
26 Sad 75 76 
27 San 75 75 
28 Ty 76 78 
29 VSAB 76 79 
30 ZWS 76 79 
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SCORE 
Lesson: English (Writing Skill) 
Kelas: VIII C 
    No Nama Siswa Pre Post 
1 AAP 72 75 
2 AA 72 75 
3 BA 77 75 
4 CNL 77 75 
5 DRKP 72 73 
6 DN 72 75 
7 DL 72 80 
8 FR 72 73 
9 GP 75 75 
10 IN 72 73 
11 IF 72 75 
12 KVAP 75 75 
13 LAS 72 73 
14 LY 75 75 
15 Ma 78 75 
16 MC 75 75 
17 MT 75 75 
18 MKF 75 73 
19 NO 80 85 
20 NA 75 75 
21 NM 80 80 
22 OLM 87 75 
23 Pu 75 75 
24 PW 75 75 
25 PNS 76 75 
26 RIP 76 77 
27 Sad 76 77 
28 VN 80 81 
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SCORE 
Lesson: English (Writing Skill) 
Kelas: VIII D 
    No Nama Siswa PTS PAS 
1 AMP 73 75 
2 AR 75 75 
3 APV 75 75 
4 BRW 77 77 
5 DC 76 78 
6 DR 89 89 
7 ED 89 89 
8 FRP 89 85 
9 FY 72 78 
10 GMP 80 81 
11 IFU 72 75 
12 JIN 75 75 
13 KP 75 76 
14 LWA 73 78 
15 MES 76 76 
16 Mu 70 76 
17 MIF 75 78 
18 NA 75 80 
19 NF 70 80 
20 Ny 75 80 
21 PTU 77 78 
22 RES 77 78 
23 RCP 77 78 
24 RA 76 78 
25 RN 75 78 
26 Ru 77 76 
27 SFNS 75 78 
28 SNF 75 75 
29 SyA 75 78 
30 ZL 75 78 
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SCORE 
Lesson: English (Writing Skill) 
Kelas: VIII E 
    No Nama Siswa Pre Post 
1 AAM 82 83 
2 ADS 79 75 
3 BLK 77 75 
4 BA  73 73 
5 DKAM 82 83 
6 DS 76 80 
7 DK 72 73 
8 DPA 72 73 
9 ES 75 76 
10 ETW 72 75 
11 El 77 78 
12 ESu 72 75 
13 HNC 75 73 
14 HAS 75 73 
15 IDC 77 73 
16 IRF 81 82 
17 MAR 84 85 
18 MDM 75 70 
19 PA 78 78 
20 PNA 75 75 
21 RU 76 70 
22 RN 86 85 
23 RAS 72 73 
24 SF 76 77 
25 SWM 75 77 
26 TA 75 77 
27 VDSP 76 77 
28 Wi 80 81 
29 YW 78 73 
30 ZN 80 75 
 
